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WHAT IS IT?
•• Consideration of the different ways of 

looking at issues, solutions, strategies, 
experiences, world views and ways of 
knowing in the process of forming opinions, 
clarifying values and taking an informed 
position.

WHY USE IT?
•• Exposes the values we have to the scrutiny 

of critical thinking preparing students to 
make better decisions as informed citizens. 

•• Creates a thinking challenge through which 
critical analysis skills and informed opinions 
can be developed

•• Develops open-mindedness and willingness 
to take relevant evidence and argument into 
account in forming or revising our beliefs 
and values.

•• Provides more options for solving problems 
and addressing challenges.

•• Develops “intellectual empathy”, the ability 
to respect and understand other points of 
view by making students more aware of their 
own values and biases.

•• Respects diversity creating an environment 
that is emotionally safe for students to learn. 

•• Can address concerns of bias and 
indoctrination in the learning process

Hear one side and you will be in the dark.  Hear both and all will be clear.
- Thomas C. Haliburton

ALTERNATIVE PERSPECTIVES 
THROUGH ASSESSMENT

A secondary school essay on climate change 
required students to preset contrasting views on 
the issue and use analysis tools to support the 
position they presented.

CONSIDERING ALTERNATIVE
PERSPECTIVES  5

SEEING NATURE THROUGH 
SCIENCE AND ART 

Grade 11 students organized and delivered a 
field trip for grade 4 students that provided 
them with interpretations of woodland, field 
and wetland habitats through the eyes of a 
scientist and an artist.
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IDENTIFYING MINORITY 
PERSPECTIVES 

In the study of the conservation of resources 
the teacher asked the students to identify all 
the voices, human and non-human, in the com-
munity that would be impacted by the issue.  
Research was then conducted to flesh out each 
of these voices and bring their perspectives to 
decision making.

HOW TO USE IT — EXAMPLES
•• Using literature and media sources that include 

different perspectives 

•• Using differences that exist within a class as a 
source of perspectives that can help all learners 
in the group.   

•• Requiring consideration of alternative 
perspectives in assessment tasks   

•• Temporal perspectives –considering the past and 
future today

•• Juxtaposing cultural differences 

BRINGING ALTERNATIVE PERSPECTIVES TO THE ATTENTION OF STUDENTS IS AN 
INVITATION FOR CRITICAL THINKING.  

 Access Chapter 6, Considering Alternative Perspectives for a detailed look at this    
 learning strategy. 

-
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WHAT IS IT?
•• An approach to learning that is directed 

by questions that individuals and groups 
of learners work together to address.  
Both process and products of learning are 
assessed.

•• At its best the learning is driven by student-
generated questions. Students, assisted 
by the teacher, clarify the questions being 
asked and determine how to answer them. 
The outcome of the inquiry is shaped by 
the teacher so as to align with curriculum 
expectations. In the pursuit of answers 
unplanned but important learning territory 
is often uncovered.

WHY USE IT?
•• Connects school learning with students’ 

own knowledge and experiences.

•• Provides a context to develop critical 
thinking skills and encourages problem 
solving - an important learning strategy 
for developing engaged citizenship and 
entrepreneurial, employment, community 
and interpersonal skills.

•• Requires students pull information 
compared to traditional approaches that 
push it at them.

•• Provides students with opportunities to 
apply a wide range of reading, writing, 
talking, listening, and thinking skills.

•• Student learning improves when schools 
adopt a consistent model of inquiry across 
all grades and subjects.   

•• Supports the development of a community 
of learners where group knowledge building 
contributes to individual understanding.

•• Helps students become more creative, 
positive and independent.

No longer are we passive receptacles of facts but actively involved explorers,  
constantly interpreting our experiences. 

- J. and S. Awbrey

EXPRESSING CURRICULUM IN 
TERMS OF QUESTIONS

Teachers make a subtle but powerful shift in 
learning when they express curriculum in terms 
of critical thinking questions requiring judgment.  
Some examples:

•• How should we treat other living things?
•• Can our form of government be improved? 

INQUIRY  6

BIODIVERSITY INQUIRY THAT 
STARTED FROM A FIELDTRIP

A grade 6 walking trip to a local woodlot to 
explore biodiversity led to many student ques-
tions about the life forms they encountered. The 
teacher recorded these and took digital photos 
of the relevant plants and animal evidence.  
Back in class these questions and observations 
became the starting point for individual and 
small group inquiries linked to the curriculum.
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INQUIRY THROUGH MATH 
PROBLEM SOLVING

Grade 9 math teachers devised an inquiry based 
on the question “Can everyone on the planet 
live like North Americans do today?” Location 
and analysis of data from many sources contrib-
uted to the positions students took in formulat-
ing their answers.

HOW TO USE IT — EXAMPLES
•• Expressing curriculum expectations as key 

questions

•• Using experimental methods to answer scientific 
questions

•• Problem-based learning 

•• Posing questions that require critical thinking

•• Open or free Inquiry

 Access Chapter 7, Inquiry for a detailed look at this learning strategy. 

INQUIRY-BASED LEARNING IS MOST CONSISTENT WITH DEVELOPMENT OF THE SKILLS 
FOR LIFELONG LEARNING. IT PREPARES STUDENTS TO KNOW WHAT TO DO WHEN THE 
OPTIONS BEFORE THEM ARE NOT CLEAR. 
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WHAT IS IT?
•• The gradual release of responsibility, from 

teacher to student(s), in determining what 
is learned, how it is learned and what is 
assessed.

WHY USE IT?
•• Addresses the development of self and 

group awareness skills and habits to 
prepare students to successfully take 
greater responsibility for their learning.

•• Allows for students to make authentic 
decisions with consequences, individually 
and as collaborative learning groups.

•• Engages students as active participants 
in the development and practice of 
democracy. 

•• Demonstrates to students the benefits of 
co-operative actions.

•• Contributes to social and character 
development through the establishment 
and negotiation of rules, behaviors and 
actions.

•• Contributes to positive learner attitudes 
and development of student voice.

Education becomes powerful when everyone has a voice in the decisions and power 
is shared.  When we trust our students to make wise decisions and to take control of 
their education, they can and do create change. They find their voices; they become 

empowered and prepared to take a role in maintaining a democratic society.  
				    	 - Karen Dockstader-Anderson	

SELF AND GROUP 
REFLECTION

Grade 12 students engaged in weekly reflection 
as they participated in a complex community 
local food project. Through reflection activities 
shared frustrations and fears were identified and 
discussed.  Over time the effectiveness of the 
group to address the challenge of the project 
greatly improved.

SHARING RESPONSIBILITY 
FOR LEARNING WITH STUDENTS7

MULTIMEDIA 
CONSERVATION MESSAGES

A community group invited students to examine 
a local land use issue and share their findings 
through media.  The teacher stepped back and 
let the students go through the challenging 
steps of identifying what the project would en-
tail, how they would go about it and determin-
ing what the success criteria would be. 
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HOW SHOULD WE LEARN 
ABOUT EARLY CIVILIZATIONS?

A grade 5 teacher invited the class to help 
her decide how they would go about learning 
about early civilizations.  She challenged them 
to include the importance of the environment.  
The students launched a comparative investiga-
tion and pursued the learning to a degree much 
greater than expected.

HOW TO USE IT — EXAMPLES
•• Creating authentic open–ended learning 

experiences

•• Teacher taking the role of facilitator, coach, 
master learner

•• Differentiating instruction to allow for student 
interests

•• Using assessment for and as learning strategies

•• Developing productive self-awareness skills and 
habits

•• Developing productive group awareness skills 
and habits	

Access Chapter 8, Sharing Responsibility for Learning with Students for a detailed 
look at this learning strategy. 

PREPARATION FOR ACTIVE AND ENGAGED CITIZENSHIP REQUIRES EDUCATORS 
TRANSFER THE RESPONSIBILITY FOR LEARNING TO STUDENTS. STUDENT MOTIVATIONS 
AND ABILITIES MUST EVOLVE TO INDEPENDENTLY DIRECT THEIR LEARNING AND WE AS 
TEACHERS MUST GRADUALLY STEP BACK TO TAKE A SUPPORTING ROLE.     

-

-
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CONNECTING THE DOTS
KEY LEARNING STRATEGIES FOR ENVIRONMENTAL
EDUCATION, CITIZENSHIP AND SUSTAINABILITY

WHAT? HOW? WHY?

LEARNING       
LOCALLY —   
COMMUNITY AS 
CLASSROOM

Use learners’ local issues and learn-
ing opportunities right outside the 
school door.

•• Acknowledges the value of our own places 
and relates learning to what we are most 
familiar with in our daily lives.

INTEGRATED 
LEARNING

Integrate skills and knowledge from 
all subjects. 

•• Deepens learning and allows time to practice 
skills, especially critical literacies and 
numeracies.

•• Achieves deep understanding that crosses 
social, economic and ecological dimensions.

ACTING ON   
LEARNING

Apply what has been learned for the 
benefit of others.

•• Empowers students and creates active 
citizens

•• Doing generates hope. 

•• Action engages all kinds of learners.

REAL-WORLD     
CONNECTIONS

Connect learning to what is impor-
tant to the student’s life and to the 
broader community.

•• Makes learning relevant. 

•• Links learning to life.  

•• Applies cutting edge technologies and 
critical literacies.

CONSIDERING      
ALTERNATIVE    
PERSPECTIVES

Purposefully bring different points 
of view to learning experiences.

•• Sparks critical thinking and values 
examination.  

•• Values different points of view, embraces 
diversity of thought and experience.  

INQUIRY Frame curriculum in terms of ques-
tions that require critical thinking. 

•• Moves from pushing information, to students 
pulling it.  

•• Engages all kinds of learners. 

•• Drives new ideas and thinking. 

•• Co-constructs curriculum. 

SHARING               
RESPONSBIITY 
FOR LEARNING 
WITH STUDENTS 

•• Authentic assessment designed 
with students

•• Teacher as master learner 
providing feedback

•• Co-constructing next steps.  

•• Peer teaching 

•• Self and group reflection

•• Values learning styles and learning skills and 
creates independent thinkers.

•• Supports leadership development, initiative 
and the skills of working together. 

L'éducation au 
service de la Terre

LST
Learning for a 

Sustainable Future 

LSF
L'éducation au 
service de la Terre

LST
Learning for a 

Sustainable Future 

LSF 1-877-250-8202
info@lsf-lst.ca
http://www.lsf-lst.ca

http://www.lsf-lst.ca
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NOTES
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