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The Learning for a Sustainable Future Story
LSF’s mission is to promote, through education, the knowledge, skills, perspectives and practices
essential to a sustainable future.

Who We Are
Founded in 1991 by a diverse group of youth, educators, business leaders, government and community
members, Learning for a Sustainable Future (LSF) is a non-profit Canadian organization that was created
to implement sustainable development education (SDE) into Canada’s education system.

Our Goal Is Simple!
LSF’s goal is to work together with educators, students, parents, government, community and business
to integrate the concepts and principles of sustainable development into education policy, school
curricula, teacher education and lifelong learning across Canada!

The Secret to our Success
LSF believes that building comprehensive programs starts with building a solid base. LSF's core program
strengths are linked in an Integrated Framework that includes five areas:
1. Advancing education for sustainable development through strategic education policies and
curricula enhancements;
2. Supporting education for sustainable development for youth and educators;
3. Fostering sustainable communities that link formal, informal and non-formal education to
informed actions;
4. Initiating innovative education, public awareness and training programs through strategic
partnerships;
5. Supporting Canada as a leader in the United Nations Decade of Education for Sustainable
Development.

For more information on LSF programs, please contact us at:
Learning for a Sustainable Future
343 York Lanes, York University
4700 Keele Street, North York, ON M3J 1P3
Phone: (416) 327-2032
Fax: (416) 736-5837
Email: rubinoff@yorku.ca
http://www.lsf-lst.ca
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GENERAL OVERVIEW OF THE
PROJECT
Through a joint project of the York Region District School Board (YRDSB) and Learning for a Sustainable
Future (LSF), a team of geographers from YRDSB and a facilitator from LSF were assembled to create
resources that would help students to examine the ministry-mandated concepts in grade nine
geography from a sustainability perspective (for an explanation of `sustainability`, please see the Lorax
Student Sheet question #10 in HE Activity 1 on page 70). To guide the project, the team considered ‘big
questions’ that grade nine students should consider throughout grade nine geography if we are to
encourage the students to be responsible citizens. The five questions shaped all of the resources in this
guide. They are:
1. How is everything interconnected?
2. Should you care about others and/or your place?
3. Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.)
‘continue-able’? ie. able to persist?
4. Are the ‘relationships’ fair?
5. Can you change the ‘relationships’?

Ontario Curriculum Expectations
The general shape of the project is that, with the exception of the What is Fair activity (item 1 below)
and the Lens Activity (item 3 below), the modules below integrate with the conventional units in grade
nine geography. We have designed one module (3-5 days) for each conventional unit of study to
encourage the examination of the unit content from a sustainability perspective. All of the modules help
students to attain the ministry ‘outcomes’ (ie curriculum expectations); none of them are ‘add-ons’.
The modules build upon one another however you can choose to use only those you have time for as
they have been designed to work independently as well.
The strength of the project is not just in the individual modules (they are well-developed and ready-touse), but also in the effort to thread the five focusing questions throughout the course to add meaning
to all of the activities in the course and to help students to understand the purpose of the course. The
concepts in the two foundation modules, What is Fair? and the Lens Module, are revisited again and
again through the five focusing questions. This helps the students to approach all of the issues in the
course from a critical perspective—it allows them to entertain possibilities beyond the status quo.
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Component Big Questions
Addressed

Ontario Curriculum
Expectations

Description

Approx.
Timeline

What is
Fair?

#4. Are the
relationships
fair?

Seminal Activity

Students are put into an
unfair situation to
provoke them to reflect
on their own definition
of what is fair.

1 period.
Revisited
throughout
the course.

Sense of
Place
Module

#1.How is
Foundations
everything
interconnected? Analyse local and regional
factors that affect Canada’s
#2.Should you
natural and human systems
care about your
place?

This module includes a
walk of the local area,
the development of a
map of the local area
(including where water
comes from, where
sewage and waste go,
etc.) and an assignment
in which students need
to take photos of 3
places they ‘like’ and 3
places they ‘dislike’ (in
their local area) and
justify their choices.

4-5 periods

This foundational
activity helps students
to:

3 periods

Understanding and
Managing Change
Explain how natural systems
change over time and from
place to place
Methods of Inquiry and
Communication
Locate, analyse and interpret
data
Communicate the results of
inquiries

Lens
Activity

Seminal Activity

•

GENERAL OVERVIEW OF THE PROJECT

Understand that we
see the world
through a certain
lens/paradigm and
that there is a
conventional way of
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Component Big Questions
Addressed

Ontario Curriculum
Expectations

Description

Approx.
Timeline

seeing the world
that is dominant in
Canada.

GENERAL OVERVIEW OF THE PROJECT

•

Understand that
this lens colours the
way we see things.

•

Examine alternative
lenses (for example,
the traditional
aboriginal lens).

•

Analyse different
lenses and choose
features that they
would like to have
for their own lens.
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Component

Big Questions
Addressed

Physical Unit #1. How is
everything
Module
interconnected
#2. Should you
care about your
place?

Ontario Curriculum
Connections

Description

Approximate
Timeline

Foundations:

This module involves a field
trip to a local, significant,
natural place. The students
use the field trip experience
to see more concretely how
the physical features they
learned about in the
conventional unit (geology,
soil, vegetation, etc.) are
interconnected in a real
setting (eg. why do evening
primrose flowers grow
there but not here?). The
students demonstrate their
learning through a mind
map which they build upon
in later units of study. The
students also do some
sensory activities at school
and at the special site to
encourage their
appreciation for the natural
site.

2 periods plus
½ day field trip

Students participate in a
simulation of applying to
immigrate to Canada. They
experience other peoples’
genuine stories of moving
to Canada. These
opportunities enrich
students’ analysis of the
Canadian immigration
system in the context of the
four focusing questions.

Four to five
periods.

Analyse local and
regional factors
that affect
Canada’s natural
and human systems

Understanding and
Managing Change:
Explain how natural
and human systems
change over time
and from place to
place

Human Unit
Module

#1.How is
everything
interconnected?
#2. Should you
care about
others?
#3. Are the
current
‘relationships’
‘continue-able’?
#4. Are the

Foundations:
Analyse local and
regional factors
that affect
Canada’s natural
and human systems

Global Connections
Analyse
connections
between Canada
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‘relationships’
fair?

and other countries
Understanding and
Managing Change
Explain how human
systems change
over time and from
place to place
Predict how current
or anticipated
changes in the
geography of
Canada will affect
the country’s
future economic,
social, and
environmental
well-being
Explain how global
economic and
environmental
factors affect
individual choices

Methods of
Geographic Inquiry
and
communication
Use methods and
tools to gather and
analyse data about
natural and human
systems
Communicate the
results of
geographic
inquiries
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Component

Big Questions
Addressed

Ontario
Curriculum
Expectations

Description

Approximate
Timeline

HumanEnvironment
Unit Module

#1. How is
everything
interconnected?
#2. Should you
care about
others? Your
place?
#3. Are the
current
‘relationships’
‘continue-able’?
#4. Are the
‘relationships’
fair?

Geographic
Foundations

These activities
can be used
separately.
Alternatively,
taken as a
whole, this
module could
be used to
address the
curriculum
outcomes for
the whole unit.

#5. Can you
change the
relationships?

Explain the
relationship of
Canada’s
renewable and
non-renewable
resources to the
Canadian economy

Students examine the
environmental, social and
economic consequences of
the resources we use. Water
is used as an example.
Students then examine the
consequences of certain
products that they use. They
take on a structured
challenge to examine their
use of a particular product
and reflect on the
opportunities to use it
differently. Students
examine the
interconnections among the
physical features of the
world and our human
impact upon them.

Analyse local and
regional factors
that affect
Canada’s natural
and human
systems

Human
Environment
Interactions

10-11 periods
plus field trip

Analyse the ways
in which natural
systems interact
with human
systems and make
predictions about
the outcomes of
these interactions
Evaluate various
ways of ensuring
resource
sustainability in
Canada
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Global
Connections
Analyse
connections
between Canada
and other
countries

Understanding
and Managing
Change
Explain how
natural and human
systems change
over time and
from place to
place
Predict how
current or
anticipated
changes in the
geography of
Canada will affect
the country’s
future economic,
social, and
environmental
well-being
Explain how global
economic and
environmental
factors affect
individual choices
Methods of
Geographic
Inquiry and
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communication
Use methods and
tools to gather and
analyse data about
natural and human
systems
Communicate the
results of
geographic
inquiries

Global Unit
Module

#1.How is
everything
interconnected?
#2. Should you
care about
others? Your
place?
#3. Are the
current
‘relationships’
‘continue-able’?
#4. Are the
‘relationships’
fair? #5. Can you
change the
relationships?

Global
Connections
Analyse
connections
between Canada
and other
countries

Understanding
and Managing
Change
Explain how
natural and human
systems change
over time and
from place to
place

Students examine the
interconnected nature of
our world through mapping
the origins of the products
studied in the HumanEnvironment Module.

2 periods

Students are given an
opportunity to examine an
alternative way of aspiring
to make the relationships
fair and ‘persistable’
through a micro-loan
project. They are given an
opportunity to act to change
the status quo.

Predict how
current or
anticipated
changes in the
geography of
Canada will affect
the country’s
future economic,
social, and
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environmental
well-being
Explain how global
economic and
environmental
factors affect
individual choices
Methods of
Geographic
Inquiry and
Communication
Use methods and
tools to gather and
analyse data about
natural and human
systems
Communicate the
results of
geographic
inquiries

Culminating
Activity

All five focusing
questions

GENERAL OVERVIEW OF THE PROJECT

Students use their
(previously-created) mind
map which illustrates the
interconnections between
the physical and human
characteristics of the world.
They place this mind map on
a big piece of chart paper to
reflect on the
interconnections using the
five focusing questions of
the course.

1 period
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Assessment Plan
At the beginning of each module, the curriculum expectations that can be assessed within that
module are listed. Suggestions are given for formative assessment opportunities and for
summative assessment opportunities. As suggested by Shirley Clarke, in Formative
Assessment in the Secondary Classroom, it is important to:
•

Provide students with information about which expectations will be assessed before the
task is begun.

•

Provide students with specific, detailed feedback about their performance before they do
a task that ‘counts’ for ‘marks’. Therefore, formative assessment opportunities can be
used to provide specific, written comments, perhaps without a grade attached.

•

Provide students with an opportunity, in class, to clarify and grow their understanding
before the summative assessment opportunity.

In Checking for Understanding, Formative Assessment for Your Classroom, Douglas Fisher and
Nancy Frey discuss several strategies for quickly checking in with your students. Examples of
strategies include:
•

Model for students how to `retell` what they have read and then provide opportunities for
them to practice this skill (see p. 29-31).

•

Establish hand signals:
o

Thumbs up (I understand), thumb sideways (I kind of understand, but...) and
thumbs down.

o

Hold up fingers (1=I don`t understand, 5=I understand perfectly)

Shirley Clarke’s Formative Assessment in the Secondary Classroom provides detailed,
practical information about how to effectively and efficiently provide feedback that
improves students’ learning.

GENERAL OVERVIEW OF THE PROJECT
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Planning the Semester

Plan these Trips:
•

Town walk: sense of place module

•

Visit to local natural area with opportunity to take note of physical attributes of the place.
Ideally with local naturalist who can highlight some of the interconnections (eg. why does
this plant grow here [eg. sandy soil] but not here [eg. clay soil])—physical unit module.

•

Visit to local natural area with opportunity to take note of interconnections between humans
and natural area.

Model the Themes of the Course
Please try to ‘walk the talk’ with respect to the spirit of this guide. For example:

•

Bring/use reusable water bottles/mugs

•

Collect/provide/use paper that has been used on one side for your students to use on the other
side

•

Turn off anything that does not need to be on (computer screens, some classroom lights, etc.)

Your actions will speak louder than your words (and louder than these activities)!

Cultivate Good Communication Skills
In the high school years, group work and communication skills are often taken for granted; students are
assumed to have them or not. It is often presumed that it is not within the high school teacher`s purview
to deal with these skills. We believe that good communication skills are something that all of us, at any
age, need to continue to develop. We need these in all areas of our lives, most notably here, we need
them to be able to address the very complex environmental and social issues facing our communities.
For this reason, we have developed some straight-forward, student-ready, communication skills
development activities. We have included these in Appendix 1 and we hope that you will revisit these
throughout your course.

Order This Video:
You may wish to order a free video about immigrant students’ experiences of moving to Canada which is
used in the human module activity 4 by visiting http://newmoves.ca/

GENERAL OVERVIEW OF THE PROJECT
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Book a Guest Speaker:
You may wish to arrange for a guest speaker to come to your class to talk about her/his immigration
experience and immigrants’ contributions to Canada. You can do this through
www.passagestocanada.com

Reflect on the Importance of Taking Action
The study of environmental problems is an exercise in despair unless it is regarded as only a
preface to the study, design, and implementation of solutions.
-Stapp, Wals, & Stankorb 1996, 94
According to David Selby, “opportunities for practical involvement in projects and initiatives to effect
change, with ongoing critical reflection back in the classroom, are essential if young people are to
develop the confidence and competence for active and responsible citizenship” (1995, 55). An action
project is distinct from an activity because it moves beyond investigation of an issue to identifying
solutions and working towards a desired change—in personal lifestyle, in school, in the community, and
on the planet (Laing, 170). The goal is to move students from “passive detachment” to “active
involvement” in issues that affect us all (Stapp, Wals, and Stankorb 1996, i).
Some of the benefits of action projects are:

•

Action projects can transform feelings of apathy and powerlessness into genuine interest and
a sense of personal agency.

•

Action projects are experiential; they cater to different learning styles.

•

Action projects offer authentic, relevant, meaningful opportunities for learning and for taking
responsibility. This is motivating for students.

•

Action projects illuminate the trans-disciplinary and deeply interconnected nature of real
problems.

•

Action projects that involve being outdoors provide students with opportunities to fall in love
with Earth—which then becomes its own motivator to act.

•

Using the environment as an integrating context for learning has been linked to improved test
scores on standardized tests in the United States.

•

Action projects create a natural relationship between the people in the school and the wider
community.

•

Action projects model for students and for the wider community what active citizenship
looks, sounds and feels like; this increases the likelihood that participants will engage in
future action projects.

•

The outcomes of action projects can have substantial, positive, consequences for all of us.

•

Action projects cultivate skills, knowledge, attitudes necessary for active citizenship and that
are transferable to many other applications.

GENERAL OVERVIEW OF THE PROJECT
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•

Action projects can help students to appreciate complexity and to learn how to think from a
systems perspective.

In this guide, students are provided with at least three opportunities to take meaningful action. The
opportunities are:
1. Making a Change Challenge— Human Environment Module, Activity 6
2. Advocacy Letter
3. Supporting a global small business venture through Kiva—Global Module Activity
We cannot stress enough the importance of giving students these opportunities to do something
important and constructive. For more resources related to supporting student action projects, visit
www.resources4rethinking.ca/toolbox

Ask Us How We Can Help

Contact us with any of your questions, big or small. For example, we can email you MS Word versions of
the student worksheets so that you can easily modify them for your own use. Email us at teri@lsf-lst.ca.

GENERAL OVERVIEW OF THE PROJECT
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WHAT IS FAIR? MODULE
Activity 1: What is Fair?
Focusing Question:
#4: Are the relationships fair?

Purpose
•

To expose students to a potentially ‘unfair’ situation to provoke an emotional response to the
issue of fairness.

•

To provide students with an opportunity to reflect on their own definition of ‘fairness’ so as
to be able to apply this definition to various concepts within the course.

Note: Below are two different ideas for a ‘what is fair?’ activity. It is important to try to bring in an
emotional dimension at the beginning through some type of ‘experience’ so as to avoid one-dimensional
responses to the reflection questions. Without the emotional component, some students may be able to
create cognitively-driven answers, perhaps answers that they think you ‘want’, that may not capture the
whole story.

Part I: Choose one of the following activities (A or B)

Option A:
Description
Students get into groups to do some standard group work. At their tables, some students have luxurious
‘treats’ and some students have scarcely enough water and soda crackers. After some time has passed,
students are asked to reflect on the ‘fairness’ of the situation.

Materials
Crackers, water, cups, plates, nice treats, cloth napkins, wine glasses, etc.

Time
30 minutes

Instructions
Before the class, sort students into two groups: students with three or more syllables in their first name
and students with two or fewer syllables in their first name (of course, you can rework this to get a
distribution that you are happy with). Calculate the percentage of students in each group. Put the
students with three or more syllables into groups of 3-4 with other students with the same number of
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syllables in their name. Put the students with two or fewer syllables into groups of 2-4 students with
other students who have 2-4 students in their name. Set up desk groupings with snacks. On the
appropriate number of tables/desk groupings, put water and soda crackers. Provide a small enough
amount that there is not quite enough to go around. On the other tables/desk groupings (enough for
the groups of students with 3+ syllables in their names), provide yummy treats and other benefits
(perhaps cloth napkins, plastic wine glasses, etc.). Provide an amount that is ample for these students.
Set up a task for the students to do in their groups (eg. discuss yesterday’s homework, discuss an issue
in the news, review for an upcoming test, etc.); this will take some of the attention away from the food
so that the simulation seems a little more real. Direct students to the appropriate table by calling out
their names and pointing to the appropriate tables (you may wish to ask students to stay in the hall or
stay standing by the door while you direct the groups to the appropriate seating). Do this for the
students with 3+ syllables first so that the tables with the yummy snacks are all claimed before the 2syllables students get a chance to sit down. Ask students to go ahead and do the assigned activity. Feign
disinterest in the snack situation for as long as possible.
Follow-up with individual reflection questions below.

Option B:
All or part of the free trade/fair trade activity found below.

Part II: Reflection Questions (to be done individually):
1. How did the activity feel? Explain.
2. In the activity, were you someone who benefited more than some people or less than some
people?
3. Choose a person that you know benefited more than most people in the activity. Picture that
person in your mind. How do you think this activity felt for her/him?
4. Choose a person that you know benefited less than most people in the activity. Picture that
person in your mind. How do you think this activity felt for her/him?
5. Do you think this activity was fair? Explain.
6. A) If you did not think the activity was fair, what would need to happen in order to make the
activity fair? Please be as specific and thorough as you can.
B) If you did think the activity was fair, describe a situation that you have been in that you felt
was not fair. What specific aspects of the situation made it unfair?
7. Create your own definition of what it means for a situation to be fair.
8. On your own, try out your definition by applying it to the situations below. Revise your definition
as necessary.
a. A soccer game
b. An election for school ‘president’

WHAT IS FAIR? MODULE
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Part III: Debrief
In pairs, have students discuss their answers to the reflection questions. Ask them to come up with a
definition of ‘fairness’ that they can agree upon. Have each pair join another pair. Have the four
students come up with a definition of ‘fairness’ that they can agree upon.

Directions for Option B: Fair Trade Chocolate Bar Activity
Description
Students guess which stakeholders get which proportion of the profits in the sale of some common
products (coffee, chocolate, jeans). Students share the product among their group in the manner that
the real profits are shared (ie. unfairly). Students reflect on: the ‘real world’ profit sharing scenario, the
principles of the conventional trade system, the principles of the ‘fair trade’ system.

Materials
•

1 ‘Fair Trade’ chocolate bar for each group of 4 students (you can purchase these in many
large grocery stores and you can mail order ‘Just Us’ Chocolate from Mountain Equipment
Co-op at www.mec.ca or from Just Us at http://justuscoffee.com/Ordering.aspx)

•

1 pair of fake (made from chart paper)/real (from goodwill/lost and found) jeans for each
group of four

•

1 small jar labelled ‘coffee’ (but preferably full of a few candies for a group of four to share)

•

3 (previously used) envelopes for each group of four: 1 with the coffee cards cut up, 1 with
the chocolate cards cut up, 1 with the jeans cards cut up

Time
60 minutes

Instructions
1. Provide each student with a copy of the Fair Trade/Free Trade Continuum worksheet #F1a found
below.
2. As a class, review each of the glossary terms at the top of the worksheet. Provide a working
definition for each term on the blackboard. Have each student write the definitions on the
worksheet.
3. Ask students to get into groups of four (this would be a good opportunity for students to choose
their groups as it is not academically demanding and it requires a reserve of trust and
[potentially] benevolence!). Provide each group with the following things: 1 life-size pair of jeans
(made out of paper, from the lost and found...); 1 small jar of “coffee beans” (the jar should have
a fake label that says coffee beans, but it would be wonderful if the jar was full of inexpensive
candies for the students to later share); 1 chocolate bar that is easily broken into shareable

WHAT IS FAIR? MODULE
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4.

5.
6.
7.

8.
9.
10.
11.
12.

13.

pieces; 3 envelopes—1 labeled “jeans”, 1 labeled “coffee” and 1 labeled “chocolate”. Inside each
envelope, put the precut player cards on .
The students should carefully follow the instructions on the worksheet. The students are asked to
guess the share each player gets in the trade of the products they have been given and then to
actually break up the symbols in the guessed proportions and divvy them out. Students must
wait for you to do the next step before they consume any of the treats!
Solicit guesses about the share each player gets in the trade of chocolate bars. Once you have
heard a number of responses, put the overhead “Who Gets What?” on the overhead projector.
Have students redistribute the “revenues” to the people to reflect the actual distribution
displayed on the overhead.
Invite students to go ahead and eat the treats. Listen for grumbling. If students ask you if they
should share them more evenly or stick to the ‘real’ proportions, I would suggest you encourage
them to decide (after all, the purpose of the activity is to have the students have an emotional
response to the issue of fairness).
Ask students to quietly reflect on the actual distribution.
Repeat the guessing with the jeans and the coffee.
Give students a short amount of time in their groups to discuss the simulation.
As a class, discuss the simulation.
Ask students to think of the “rules of the game” of our current economic system. For example,
sell at whatever price the market will bear, companies try to cut production costs as much as
possible, consumers generally buy the item that costs the least, etc. Explain that these are the
“rules” of free trade.
Use the Rules of Fair Trade student worksheet below to give a brief lesson on fair trade (the
version with the “answers” is below.) Explain that free trade and fair trade are different sides of a
spectrum rather than two different types of system (we will probably never have a system that is
completely true to one set of rules or the other). Ask students to reflect on what side of the
spectrum they would like the world economic system to lean toward. Ask them to explain their
choice and then to explain how they can work toward achieving it or maintaining it.

WHAT IS FAIR? MODULE
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RULES OF FAIR TRADE
(Teacher Version)

What does it mean if a company says that it offers “fair trade” products?

•

Producers receive a FAIR price

•

FORCED labour and exploitive CHILD labour are not allowed

•

Buyers and producers trade under direct, LONG-TERM relationships

•

Producers have access to financial and technical HELP

•

SUSTAINABLE production methods are encouraged

•

Working conditions are HEALTHY and SAFE.

•

EQUITABLE employment opportunities are provided for all

•

All aspects of the business are open to public VIEWING

WHAT IS FAIR? MODULE
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Fair Trade/Free Trade Continuum:
Envelope Cards
Coffee

Growers of
Coffee Beans

Company that
Roasts and
Bottles the
Coffee

Store that Sells
the Coffee

Exporters=
People who
ship the Coffee
to Roasters
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JEANS

Manufacturing
Company

Retail Store

Government
(Taxes)

People who
Sew the Jeans
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Chocolate Bar

Manufacturing
Company

Supermarket

Governments
(taxes)

Farmers
(cocoa, milk)
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Fair Trade/Free Trade Continuum:
Student Worksheet #F1a
A. Glossary:
Retail __________________________________________________________________________

Mark-up________________________________________________________________________

Overhead_______________________________________________________________________

Revenue _______________________________________________________________________

Profit

_______________________________________________________________________

B. Who Gets What?
1. Open the cards in the envelope marked “chocolate”. Have each person in the group pick a card
without looking at the words on the card.
2. The words on the card represent the various roles of the people involved in the process of
growing cocoa and milk and selling it to people here in Canada. Imagine that your family buys a
chocolate bar at the grocery store. As a group, discuss what percentage of the price of the
chocolate goes to each group of people represented on the cards.
3. In the table below, write down your guess of the percentage of the price that goes to each
person or group of people in the selling of chocolate.
4. Break the bar into pieces that are in the proportions that you guessed in step 2. Give the
appropriate proportion of the chocolate to the person with the appropriate card (for example, if
the farmer gets 50% of the profits, she/he should get 50% of the chocolate bar. DO NOT EAT the
chocolate until you have had a chance to discuss the actual percentages.

FAIR TRADE/FREE TRADE CONTINUUM: STUDENT WORKSHEET
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5. Repeat steps 1 to 3 for the envelope marked “jeans”.
6. Use chalk to divide the jeans into four parts based on your guesses regarding the revenue is
shared.
7. Repeat steps 1 to 3 for the coffee jar.
8. Empty the contents of your “coffee jar” onto a clean surface. Divide the contents into four piles,
reflecting the percentage of the jar each person in your group should get according to your
guesses from step three and the role card each person picked. Simply keep the piles as they are
until you have had a chance to see the actual percentages.

C.

Drum Roll Please...The Actual Percentages

1. Your teacher will share the actual percentages with you.
2. Redistribute the “revenue” to reflect the actual percentages.
3. On the back of the second sheet, use words or pictures to reflect on your reaction to the actual
percentages.
4. As a group, decide how you will distribute the “revenue”.

Table 1: Recording the Percentages
Chocolate Bar
Your Guess (%)

Actual (%)

Farmers
Manufacturers
Retail store
Government (taxes)

FAIR TRADE/FREE TRADE CONTINUUM: STUDENT WORKSHEET
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Coffee
Your Guess (%)

Actual (%)

Your Guess (%)

Actual (%)

Farmers
Roasters/Bottlers
Retail Store
Exporters=People who ship the
Coffee to Roasters

Jeans

Manufacturing Company
Labourers (people who sew)
Retail Store
Government (taxes)

FAIR TRADE/FREE TRADE CONTINUUM: STUDENT WORKSHEET
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Who Gets What?
Coffee
Actual (%)
Growers

10

Exporters

10

Roasters/Bottlers

55

Retail Store Owners

25

Jeans
Actual (%)
Manufacturing Company

34
(Materials 18% +
overhead and profits 16%)

Labourers

12

Retail Store Owners

54

Taxes

These jeans were made in a maquiladora.
No corporate taxes were paid.

Chocolate Bar
Actual (%)
Manufacturing Company

47.2

Retail Stores

34.1

Farmers

3.9

Taxes

14.8

FAIR TRADE/FREE TRADE CONTINUUM: STUDENT WORKSHEET
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Rules of Fair Trade
What does it mean if a company says that it offers “fair trade” products?

•

Producers receive a f__________ price

•

F___________ labour and exploitive c____________ labour are not allowed

•

Buyers and producers trade under direct, l__________-t__________ relationships

•

Producers have access to financial and technical h__________

•

S_________________ production methods are encouraged

•

Working conditions are h______________ and s_____________________

•

E______________ employment opportunities are provided for all

•

All aspects of the business are open to public v___________________

Examples of Fair Trade Organizations
♦ Ten Thousand Villages
http://www.tenthousandvillages.ca
♦ Bridgehead/Oxfam
http://bridgehead.ca/
♦ International Federation for Alternative Trade
http://IFAT.org/
♦ Fair Trade Federation
http://fairtradefederation.com

FAIR TRADE/FREE TRADE CONTINUUM: STUDENT WORKSHEET
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SENSE OF PLACE MODULE
Sense of Place Assessment
Sustainability Focusing Questions

#1.How is everything interconnected?
#2.Should you care about your place?

Ontario Curriculum Outcomes

Foundations
•

Analyse local and regional factors that affect Canada’s natural and human systems [–look for
interconnections](formative and summative)
o

Diagnostic: Place Activity 1, Part II

o

Formative: Place Activity 1, Part III (Place description and guessing game)

o

Summative: Place Activity 3, Part II (Map)

Understanding and Managing Change
•

Explain how natural systems change over time and from place to place
o

Diagnostic: Place Activity 1, Part II

Methods of Inquiry and Communication
•

Locate, analyse and interpret data
o

Formative: Activity 4
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Place Activity 1: Defining Place
Focusing Questions:
1. How is everything interconnected?
2. Should you care about your place?

Purpose:
Students are given several opportunities to reflect upon the nature of place so as to consider whether or
not people, theoretically, should care about their place. Students then take a closer look at their own
place to reflect on whether they care about their own place and to identify interconnections in their
place.

Part I: Defining Place Jigsaw
Description
Students visit four different stations that appeal to different learning styles to consider the meaning of
‘place’.

Time:
45-60 minutes

Materials:
•

Photos of the prairies (images can be found at http://www.flickr.com/ or
www.fotosearch.com )

•

Copy of poems identified below

•

CD player/computer to play songs identified below

•

Map of your school

•

Student worksheet SP1a below

Instructions:
1. This activity relies on group work. Consider cultivating students’ group work skills by using the
short activity and assessment tools in Appendix A.
2. This is a jigsaw activity. Students get into groups of 4. Assign each group a “Home Group
Number”. Each student within a group gets assigned a different station letter.
3. Each student goes to a different Station to start (according to the letter she/he was assigned).
4. The students are to rotate around the room from Station to Station recording 6 observations
about the concept of “Place” from each station on Student worksheet SP1a (below).
SENSE OF PLACE MODULE
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5. Each student should attempt to identify the location of each place found at each Station.
6. After each student has had a chance to visit all of the stations, the students should gather in their
original ‘home groups’. Students should discuss their responses to each station.
7. In their home groups, students should try to come up with a definition of the concept of ‘place’.
8. Discuss as a class. An example of a definition of place is:
All places have characteristics that give them meaning and distinguish them from other places
on earth. Geographers describe places by their physical and human characteristics.
Physical characteristics include such elements as animal life, landforms, soil, climate and
vegetation.
Human characteristics of the landscape can be architecture, patterns of livelihood, land use and
ownership, town planning, and communication and transportation networks.
Together, the physical and human characteristics of places provide clues to understand the
nature of places on the earth.

From: www.nationalgeographic.com

Stations can be organized as follows:
Station 1
Several images or photographs of the Prairies in Canada. (photos can be found http://www.flickr.com/
or www.fotosearch.com)
Station 2
Play a song with a good description of place. For example:

•

“North Country” by the Rankin Family (www.therankinfamily.com)

•

“Rolling Thunder” by Rita MacNeil (www.ritamacneil.com)

•

“The Lonely End of the Rink” by the Tragically Hip

Station 3
A map of the school
Station 4
Poems concerning place from a First Nations’ perspective:

•

“Not Just a Platform for My Dance” by Marilyn Dumont (which can be found in the
Geographic Perspectives text book or at http://olc.spsd.sk.ca/DE/resources/elaA30SKED/module1/lesson2c.html)

•

“No I do not live in a tepee” by Emily Big Canoe which can be found at:
http://www.citizenship.gov.on.ca/english/honours/bartleman/poems/Emily.pdf

SENSE OF PLACE MODULE
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Part II: Diagnostic Assessment
Ask students to respond to the questions below. File the responses to consult at the end of the course.
1. What factors affect our local, natural place?
2. Name some human systems in our community.
3. What factors affect these human systems?
4. Provide examples of feedback—ways in which one thing affects another which, in turn, affects
another.
5. How was our local, natural place different 300 years ago? 50 years ago? 10 years ago?
6. How do you feel about the changes that have happened?
7. Do you think it will stay the same from now on or will it change?
8. If the local, natural system will change in the future, how will it be different 10 years from now?
50 years from now?
9. How do you feel about the changes that you described?
10. If you could determine what the local, natural system would be like 50 years from now, what
would you like it to be like?

Part III: Personal Descriptions of a Place
1. On a scrap piece of paper, ask students to describe a place without naming it.
2. Collect the descriptions and redistribute them randomly. Ask students to try to guess the place.
3. Post the descriptions and the guesses and invite other students to add their guesses throughout
the unit.
4. Ask students to respond to the following questions:
a) Did most people seem to concentrate more on physical/natural aspects of place or on
human aspects of place or both?
b) List several ways in which the physical and human aspects of the place you described are
interconnected. For example, the Holland River runs through my town. The river provides
water for the farmers to use to water their crops. The farmers use pesticides on the
crops. The pesticides go into the river. The pesticides harm the fish, birds, insects and
amphibians in the river.
5. Formative Assessment Opportunity:
Have each student carefully describe one of the interconnections that they listed in question 4b
above on a piece of paper. Collect the interconnections and provide written feedback for the
students concerning how close they are to an understanding of ‘interconnectedness’. Provide
written prompts to help all students to create an accurate description of an interconnection.
Provide students with time in class to improve their descriptions as needed. Ask students to post
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the description of the ‘interconnection’ beside their description of the place. Provide students
with time to tour the descriptions of the interconnections to deepen their understanding of the
depth and breadth of the interconnections. Choose a few to discuss as a class.
6. Toward the end of the unit, have the author reveal the name of the place and post it above the
description. Provide students with time to tour the names of the places.

SENSE OF PLACE MODULE
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Station Observations:
Student Worksheet SP1a
STATION 1:
PLACE_________________________

STATION 2:
PLACE_________________________

What aspects of ‘place’ does the material at the
station describe?

What aspects of ‘place’ does the material at the
station describe?

What is your reaction to the materials at this
station?

What is your reaction to the materials at this
station?

Your Concept/Definition of Place:

STATION 3:
PLACE_________________________

STATION 4:
PLACE_________________________

What aspects of ‘place’ does the material at the
station describe?

What aspects of ‘place’ does the material at the
station describe?

What is your reaction to the materials at this
station?

What is your reaction to the materials at this
station?

©Learning for a Sustainable Future www.lsf-lst.ca
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Place Activity 2: Introductory Sense of Place Questions
Description
Students attempt to answer questions in a brief quiz about the place that they live to identify what
they know and what they do not know about their home.

Time
20-30 minutes

Materials
•
•

Overhead/handouts with questions below
Scrap paper (2 pieces per student)

Instructions
1. On a scrap piece of paper, ask students to try to answer the questions below (individually or with
a partner):
a. Where does your drinking water come from?
b. Where does the water from the storm drain nearest your house go first?
c. What is the name of the closest creek, river, lake, etc. to your house?
d. What direction does the current run?
e. What is the source of the water?
f. Where does the water drain into?
g. Where does the water from your toilet go?
h. Name 5 species of plants (other than trees) that are native to your area.
i. Name 5 reptiles that are native to your area.
j. What is the name of the people that lived in your area before Europeans arrived?
k. What names were used by local First Nations people to describe the area in which you
live?
l. How was the electricity in your house generated?
m. Are there homeless people in your community?
n. What types of jobs/sources of income are most important in supporting the local
economy?
o. Another question people should ask themselves about their community is:
2. After attempting to answer the questions, ask students to write written reflections or discuss
these questions:
a. Which questions do you think residents of your place should know the answer to?
b. Which questions do you think most residents will know the answer to?
c. Which questions do you think most residents will not know the answer to?
d. Which questions would you like to know the answer to?

LENS FOUNDATION MODULE
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Place Activity 3: Town/Local Area Walk and Map
Part I: Town/Local Area Walk
Description
Students go for a walk in their local area to identify important economic, social and environmental
aspects of their place. They look for and photograph features that they like and that they do not like
and justify their choice. Finally, they reflect on their findings, considering different perspectives people
might have about their place and the interconnected nature of some of the features.

Time
Walk 60-120 minutes; Reflection 20-30 minutes

Materials
•

digital cameras or sketching materials (one per group)

•

permission form for walk

**Note: It is essential to walk the route before you take your class out. Look for potential safety
concerns and time the walk.

Instructions
If possible, prior to your tour get a simple road map of the area in which you will be walking. You may
wish to consider printing a map from: maps.google.ca
1. Teacher or students should plan out your route to include a variety of sights including (if
possible):

 transportation networks (roads, train tracks, etc.)
 banks and other places of commercial interest
 religious meeting places
 natural areas
 waterways (if applicable)
 residential areas ( new and old)
 agricultural areas
•
•

Places of historical interest
Places of future ‘development’

LENS FOUNDATION MODULE
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2. Students should be placed into groups of 3-4, with a digital camera or cell phone in each group
(to be provided by students if possible). With at least one of the students in the photo, each
group should take photos of:
a. Each of the sights of interest as determined by the teacher and/or the class
b. Three additional places that are of particular interest to the students—students should
choose these sites individually
c. Three places that the students do not like—students should choose these sites
individually
*These photos will be used in the next assignment – a town map
3. Post-walk reflection questions (to be done individually)
a. SUMMATIVE ASSESSMENT OPPORTUNITY: Describe at least 3 ‘interconnections’ among
some of the places/systems (natural or human made) in your community/town. [Note:
consider providing detailed written feedback for students as they will be assessed on
this outcome again in the Physical unit].

b. For three of your favourite places on your walk, describe why you like these particular
places.
c. For three of the places on your walk that you did not like, describe why you did not like
these particular places.
d. Do you think that someone who is very concerned about the plants and animals in your
area would agree with your likes and dislikes? Why or why not?
e. Do you think that someone who is very concerned about the economy would agree with
your choices of likes and dislikes? Why or why not?
f. Do you think that someone who is very concerned with the health of the humans in
your community would agree with your likes and dislikes? Why or why not?
g. In general, do you care about the place that you walked? Why or why not?

Part II: Local area/Town Map
Description
Students create a map to use to display the significant features of their local area, as identified on
their walk.

Time
60-75 minutes

LENS FOUNDATION MODULE
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Materials:
1. Foundation map (optional) from municipal office, google maps, etc., one per student
2. Writing materials and crafting materials for maps (including yarn)
3. Chart paper or large piece of construction paper for each student (preferably used on one
side)
4. Printed photos from town walk

Instructions:
1. Students should do this activity individually so as to allow for creative expression regarding the
places they like and do not like.
2. Choose a foundation for the maps that the students will make. You may want to:

Have the students sketch their own maps
Use a map from google maps
Use a map available through your local municipal office and/or chamber of
commerce.
3. Have the students add the features to the map as follows:

Create symbols for each of the features you photographed and mark those features
in the correct location on your map of the town.
Place your map on a large piece of chart paper. Paste your photographs around
your map. Use yarn or markers to connect your photographs to the appropriate
places on the map.
Creatively integrate your responses to the post-walk reflection questions into your
poster.

Place Activity 4: Locating and Analysing Data

Description
Students develop skills required to find pertinent information in their community.

Time
30 minutes now plus 30 minutes two weeks after the activity

Materials
Internet access

LENS FOUNDATION MODULE
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1. Identify the desired outcome of this activity: students are developing skills related to locating
and analyzing data.
2. At the beginning of the unit, students were asked the following questions:
•

What factors affect our local, natural place?

•

Name some human systems in our community.

•

What factors affect these human systems?

•

Provide examples of feedback—ways in which one thing affects another which, in
turn, affects another.

•

How was our local, natural place different 300 years ago? 50 years ago? 10?

•

How do you feel about the changes that have happened?

•

Do you think it will stay the same from now on or will it change?

•

If the local, natural system will change in the future, how will it be different 10 years
from now? 50 years from now?

3. With a partner, identify and discuss people/organizations in your community who may

have answers to the questions above that you would find interesting. For example, the
oldest person in your community, the person responsible for `planning in your town`, a
First Nations person, a person from an environmental committee/organization, etc.
4. With their partners, ask students to discuss methods of identifying, contacting, and

questioning the people/organizations they listed. For example, an environmental
organization could be found by contacting the local conservation authority to ask for
help. A First Nations person may be found by contacting the band office of the nearest
First Nation and asking if they have a public outreach person, an elder or someone else
who may participate. The town planner could be located by calling the municipal office
and asking for the name and contact information of the person in charge of planning.
5. Ask students to write clear responses to question 3&4 above and submit them to you

for formative feedback. Return the feedback and discuss all of the ideas as a class. Ask
students with promising ideas to share them (ie. those ideas that are likely to ‘work’).
6. Ask each student to contact someone using a promising strategy identified by the class.

7. After 1-2 weeks, have students that received a response share the response with the
class. In small groups, ask students to take a closer look at and discuss one of the
received responses.
LENS FOUNDATION MODULE
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LENS FOUNDATION MODULE
Purpose:
The lens activity is intended to create a thread that can be woven throughout the course. It challenges
students to:

•

Understand that we see the world through a certain lens/paradigm and that there is a
conventional way of seeing the world that is dominant in Ontario.

•

Understand that this lens impacts the way we see things.

•

Examine alternative lenses (for example, traditional aboriginal lens).

•

Analyse different lenses and choose features that they would like to have for their own lens.

•

Understand that certain facets of the lens help us to move to a more sustainable way of being
in the world (for example, seeing things as deeply interconnected instead of seeing things as
separate parts that can be manipulated separately without consequences for the whole)

Lens Idea Adapted from:
Yuka Takahash. (2004) Learning Toward Ecological Consciousness, New
York, Palgrave (ed. Edmund O’Sullivan and Marilyn Taylor)

Lens Activity 1: Do We See the World Through a Particular
Lens?
Description
Students respond to provocative photos. Groups sort all of the responses into themes to see if there is a
particular way that people ‘saw’ the photo. Then students analyse different characteristics of the lens
that, we propose, many people in Canada use to see the world. The characteristics of the conventional
paradigm in Ontario are offered to the students for discussion. (Note: we are not proposing that `this is
the way it is`; we are proposing that many people think that this is ``the way it is` and the students are
invited to comment.)

LENS FOUNDATION MODULE
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Part I:
Materials
•

Pieces of scrap paper

•

Six provocative photos (We used photos of: George W. Bush, a swastika, a celebrity, a
landscape photo, etc. Many photos can be found at http://www.flickr.com/ or
www.fotosearch.com )

•

Bins or shoe boxes under each photo for collecting the pieces of paper

Time Required
30 minutes

Instructions:
1. This activity relies on group work. Consider cultivating students’ group work skills by using the
short activity and assessment tools in Appendix A.
2. Post six provocative pictures around the room. For each picture, have students write down a
single word or phrase about the picture—whatever comes to her/his mind.
3. Place a box or basket under each photo (a ‘ballot box’ or something which prevents students
from seeing other responses is best.) Have each student put her/his piece of paper in the box
under each photo.
4. Divide students into six groups. Assign each group one of the photographs. In each group, have
students sort the words/phrases relevant to their designated photograph into categories. Tell the
students that you are intentionally being vague; they can sort the words/phrases into any
categories they like.
5. Have each group present its results. As a class, discuss. Were there any patterns? (For example,
did some people always look at the aesthetic/physical attributes in the photo?)

Part II: The Characteristics of the Conventional Paradigm in Ontario
Materials
•

Copies of worksheet L1a (below) for each student or for each pair of students

Time
75 minutes

LENS FOUNDATION MODULE
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Instructions

Before you begin, consider the differentiated instruction suggestion provided below.

1. Present the characteristics below to the students and present the proposed description of how
many people in Canada view this characteristic of our society.
Table 1 – Characteristics of Conventional Lens

Characteristic
Economics
Relationships
Knowledge
Nature
Success

Description of the way Many People in Ontario Perceive this
Characteristic of Society
Economic growth is always good and there is no limit to human progress
People act as individuals
Relationships are based on hierarchies
Valid knowledge is based on rational scientific thinking
We can understand anything by breaking it down into parts
Nature exists for human convenience
Success is measured by levels of wealth

2. Provide the students with the picture matching worksheet below (worksheet L1a) to allow them
to check their understanding of the characteristics of our society and the conventional lens (ie
the lens many people use) that was proposed in step 1.
3. Provide the students with worksheet L1b and help them to work through it.

Content-Based Differentiated Instruction Idea:
If you could start the lens activity on a day after a test/assignment was being taken up, you could
provide all of the students who demonstrated a solid understanding of the material on the
test/assignment with an opportunity to get a jump start on/do some free-er thinking about the lens
activity. This relieves the high achieving students from walking through an assignment/test that they got
of material that they already understand. This provides you with more time to support the students who
do not yet understand the material, while giving the high achieving students something interesting to
chew on. These students could have a sneak preview of the different characteristics in the lens chart (for
example: nature, risk, time, relationships, etc.) and they could try to come up with a bunch of
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statements (as many as possible) that they think describes the dominant/conventional way of looking at
these characteristics. That is, you are effectively giving the high achieving students the chart above
with the second column blank and asking them to fill in the second column. You could have them do
this electronically so that you could collate all of their ideas, omit the duplicates, and use these as a
starting point for a whole class discussion (next day) about the features of the dominant culture. This
might be more illuminating for you and for the students than providing the responses to column two
yourself since the whole class will get to see what the students’ perception is of the dominant culture.
This will also help the students to consider whether or not they ‘buy into’ the whole idea of a
dominant/conventional paradigm (ie. that it actually exists) before we ask them to rethink it.
Of course, if you move the students into small groups for the next step (the step outlined in Activity1,
Part II above), you could spread the high achieving students among the different groups because they
will be a little more familiar with the ideas in the lens activity and therefore a little more able to help
their group along.
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STUDENT SHEET L1a:
PICTURE MATCHING ACTIVITY
Picture sets: Your task is to look over the five picture sets and link them to the following
characteristics:
economics

–

relationships

–

knowledge

Picture

STUDENT SHEET L1A: PICTURE MATCHING ACTIVITY

–

nature

–

success

Which Characteristic Matches the Picture?

1

Picture

STUDENT SHEET L1A: PICTURE MATCHING ACTIVITY

Which Characteristic Matches the Picture?

2

STUDENT ANALYSIS SHEET L1b:
WHAT DO YOU THINK ABOUT THE
CONVENTIONAL LENS?
Some people believe that in Canada, humans are brought up to see the world in a particular way. It is like we are
all wearing a pair of sunglasses with a lens that `colours` the way we see things. I want you to examine this `lens`
that (perhaps) most people wear to see if you think it actually exists. Also, you will be asked to decide which
features of the lens you like and which ones you don`t like.

CHARACTERISTIC: ECONOMICS

(Some parts of this chart have been

provided as an example…)

FEATURE OF THE
CONVENTIONAL
LENS:
Economic growth is
always good and
there is no limit to
human progress.

EXPLANATION or EVIDENCE THAT THIS IS
A FEATURE OF THE CONVENTIONAL LENS:
Humans are always progressing. For example,
in Ontario, first humans learnt to farm, then
created industry, and recently they have
advanced communication through the
internet. `Progress` is always good.

POSITIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:
Because of developments in communication,
many people from around the world can
now easily learn from each other.

IN MY OPINION THIS _______ (is or is
not) A FEATURE OF THE LENS MANY
PEOPLE IN CANADA WEAR. I
BELIEVE THIS BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:
Many people now spend too much time on the computer and not
enough time outdoors. The consequences of this include: increased
obesity and a lack of connection with the natural world. Increased
obesity has health consequences and economic consequences. A
lack of connection with the natural world may be one of the root
causes of the damage that many humans are causing to the
natural world.

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of the
Conventional Lens…)

Feature of the
Traditional Aboriginal
Lens that Matches the
“Economics”
Characteristic:

Compare and Contrast the Feature of the Conventional Lens with the
Matching Feature of the Traditional Aboriginal Lens

STUDENT ANALYSIS SHEET L1b: WHAT DO YOU THINK ABOUT THE CONVENTIONAL LENS?

1

CHARACTERISTIC: KNOWLEDGE #1
FEATURE OF THE
CONVENTIONAL LENS:

EXPLANATION or EVIDENCE THAT THIS IS
A FEATURE OF THE CONVENTIONAL LENS:

Valid knowledge is based
on rational, scientific
thinking. If it is not based
on scientific thinking, it is
probably not true.

POSITIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:

IN MY OPINION THIS
_______ (is or is not) A
FEATURE OF THE LENS
MANY PEOPLE IN CANADA
WEAR. I BELIEVE THIS
BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of
the Conventional Lens…)

Feature of the
Traditional Aboriginal
Lens that Matches the
“Knowledge”
Characteristic

Compare and Contrast the Feature of the Conventional Lens with the
Matching Feature of the Traditional Aboriginal Lens

STUDENT ANALYSIS SHEET L1b: WHAT DO YOU THINK ABOUT THE CONVENTIONAL LENS?
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CHARACTERISTIC: KNOWLEDGE #2
FEATURE OF THE
CONVENTIONAL LENS:

EXPLANATION or EVIDENCE THAT THIS IS
A FEATURE OF THE CONVENTIONAL LENS:

We can understand
anything by breaking it
down into parts.

POSITIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:

IN MY OPINION THIS
_______ (is or is not) A
FEATURE OF THE LENS
MANY PEOPLE IN CANADA
WEAR. I BELIEVE THIS
BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of
the Conventional Lens…)

Feature of the Traditional
Aboriginal Lens that Matches the
“Knowledge” Characteristic

Compare and Contrast the Feature of the Conventional Lens with
the Matching Feature of the Traditional Aboriginal Lens

STUDENT ANALYSIS SHEET L1b: WHAT DO YOU THINK ABOUT THE CONVENTIONAL LENS?
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CHARACTERISTIC: NATURE
FEATURE OF THE
CONVENTIONAL
LENS:

EXPLANATION or EVIDENCE THAT THIS IS A
FEATURE OF THE CONVENTIONAL LENS:

Nature exists for
humans to use

POSITIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:

IN MY OPINION THIS _______
(is or is not) A FEATURE OF THE
LENS MANY PEOPLE IN CANADA
WEAR. I BELIEVE THIS
BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of
the Conventional Lens…)

Feature of the Traditional
Aboriginal Lens that
Matches the “Nature”
Characteristic:

Compare and Contrast the Feature of the Conventional Lens with the
Matching Feature of the Traditional Aboriginal Lens
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CHARACTERISTIC: SUCCESS
FEATURE OF THE
CONVENTIONAL
LENS:

EXPLANATION or EVIDENCE THAT THIS IS A
FEATURE OF THE CONVENTIONAL LENS:

A person’s
success is
measured by how
much money
she/he makes.

POSITIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:

IN MY OPINION THIS _______ (is
or is not) A FEATURE OF THE LENS
MANY PEOPLE IN CANADA WEAR.
I BELIEVE THIS BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of
the Conventional Lens…)

Feature of the Traditional
Aboriginal Lens that
Matches the “Success”
Characteristic

Compare and Contrast the Feature of the Conventional Lens with the
Matching Feature of the Traditional Aboriginal Lens

STUDENT ANALYSIS SHEET L1b: WHAT DO YOU THINK ABOUT THE CONVENTIONAL LENS?
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CHARACTERISTIC: TIME
FEATURE OF THE EXPLANATION or EVIDENCE THAT THIS IS A
CONVENTIONAL FEATURE OF THE CONVENTIONAL LENS:
LENS:
It is important to
consider the
present and the
near future. The
past and the
distant future
are less
important.

POSITIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:

IN MY OPINION THIS _______ (is
or is not) A FEATURE OF THE
LENS MANY PEOPLE IN CANADA
WEAR. I BELIEVE THIS BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of
the Conventional Lens…)

Feature of the Traditional
Aboriginal Lens that Matches
the “Time” Characteristic

Compare and Contrast the Feature of the Conventional Lens with
the Matching Feature of the Traditional Aboriginal Lens

STUDENT ANALYSIS SHEET L1b: WHAT DO YOU THINK ABOUT THE CONVENTIONAL LENS?
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CHARACTERISTIC: RISK
FEATURE OF THE
CONVENTIONAL LENS:

EXPLANATION or EVIDENCE THAT THIS IS A
FEATURE OF THE CONVENTIONAL LENS:

It is almost always better
to take a risk rather than
not to take a risk. If we
are not sure if there will
be negative
consequences, we can go
ahead with our plan and if
negative consequences
arise, we can deal with
them.

POSITIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:

IN MY OPINION THIS _______
(is or is not) A FEATURE OF
THE LENS MANY PEOPLE IN
CANADA WEAR. I BELIEVE
THIS BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of
the Conventional Lens…)

Feature of the Traditional
Aboriginal Lens that Matches
the “RISK” Characteristic

Compare and Contrast the Feature of the Conventional Lens with
the Matching Feature of the Traditional Aboriginal Lens
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CHARACTERISTIC: TECHNOLOGY
FEATURE OF THE EXPLANATION or EVIDENCE THAT
CONVENTIONAL THIS IS A FEATURE OF THE
LENS:
CONVENTIONAL LENS:
Technology can
fix any problem.

IN MY OPINION THIS _______ (is or is not)
A FEATURE OF THE LENS MANY PEOPLE IN
CANADA WEAR. I BELIEVE THIS
BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:
POSITIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of
the Conventional Lens…)

Feature of the Traditional Aboriginal
Lens that Matches the “Technology”
Characteristic

Compare and Contrast the Feature of the Conventional
Lens with the Matching Feature of the Traditional
Aboriginal Lens

STUDENT ANALYSIS SHEET L1b: WHAT DO YOU THINK ABOUT THE CONVENTIONAL LENS?
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CHARACTERISTIC: RELATIONSHIPS
FEATURE OF THE
CONVENTIONAL
LENS:

EXPLANATION or EVIDENCE THAT
THIS IS A FEATURE OF THE
CONVENTIONAL LENS:

Human
relationships are
based on
hierarchies.

POSITIVE ATTRIBUTE OF THIS FEATURE OF THE LENS:

IN MY OPINION THIS _______ (is or is
not) A FEATURE OF THE LENS MANY
PEOPLE IN CANADA WEAR. I BELIEVE
THIS BECAUSE…

NEGATIVE ATTRIBUTE OF THIS FEATURE
OF THE LENS:

I ______________ (like / don’t like) THIS FEATURE BECAUSE…

Traditional Aboriginal Lens (This section will be done later, after you have gone through all of the features of
the Conventional Lens…)

Feature of the Traditional Aboriginal
Lens that Matches the
“Relationships” Characteristic

Compare and Contrast the Feature of the Conventional Lens
with the Matching Feature of the Traditional Aboriginal Lens

STUDENT ANALYSIS SHEET L1b: WHAT DO YOU THINK ABOUT THE CONVENTIONAL LENS?

9
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Lens Activity 2: Examining an Alternate Lens
Description
Students are exposed to the idea that although many people in Canada may wear a similar lens,
alternatives certainly do exist. One alternative lens is the traditional aboriginal lens. The students are
asked to examine this lens and compare it to the conventional lens that was proposed in activity 1. They
do this by searching through ‘cards’ with features of the traditional aboriginal lens written on them and
matching them to the related features in the conventional lens that were explored in the previous
activity.

Materials:
•

Copies of worksheet L1b that students worked on in activity 1 (partially completed)

•

A copy of worksheet L2a (below) for each student. (fyi: there are supposed to be duplicates
of each of the characteristics on the sheet in case students decide that one particular feature of
the traditional aboriginal lens matches two of the features from the conventional lens).

•

Scissors

•

Glue/tape for each pair of students

Time:
30 minutes

Instructions:
1. Invite students to share their knowledge about the aboriginal people in your area. Compare and
contrast their perceptions of traditional lifestyles for aboriginal people in your area to modern
lifestyles for aboriginal people in your area.
2. Have students get into groups of two or three students. Have them bring with them the
worksheets L1b that they worked on in the previous activity.
3. Give each group an envelope with the aspects of the traditional aboriginal lens already cut up
inside it. Ask students to try to match the features of the traditional aboriginal lens to the
features of the conventional lens proposed in activity 1 (ie. the lens that most people in Canada
currently wear). Two copies of each feature of the aboriginal lens have been provided in case
students want to apply one traditional aboriginal feature to more than one feature of the
conventional lens.
4. Discuss.
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Student Sheet L2a: Some Features of the
Traditional Aboriginal Lens
Cut out these features of the traditional aboriginal lens and place them in the appropriate boxes on your
lens sheets. (There are two copies of each one in case you feel that it applies to more than one
characteristic of the conventional lens).

Successful people are those people who have
balance among different aspects of their lives:
work, family, spiritual well-being and physical wellbeing.

Successful people are those people who have
balance among different aspects of their lives:
work, family, spiritual well-being and physical wellbeing.

The natural world is viewed as holy, spiritual and
alive. Resources taken from the natural world are
done so with respect.

The natural world is viewed as holy, spiritual and
alive. Resources taken from the natural world are
done so with respect.

Humans are equal to, but not more important than Humans are equal to, but not more important than
other living things.
other living things.
When making decisions, we must consider the
impact these decisions have on the next seven
generations of people.

When making decisions, we must consider the
impact these decisions have on the next seven
generations of people.

Everything in the world is deeply interconnected.
You cannot understand something without
understanding how it relates to everything else

Everything in the world is deeply interconnected.
You cannot understand something without
understanding how it relates to everything else

There is a continual communication that occurs
between humans and the natural world.

There is a continual communication that occurs
between humans and the natural world.

Valid knowledge is derived from careful
observation of the world around us and from
listening to the wisdom of our elders.

Valid knowledge is derived from careful
observation of the world around us and from
listening to the wisdom of our elders.
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Lens Activity 3: Creating Your Own Lens
Description
Now that students have reflected on the conventional lens people in Canada use to view the world and
have reflected on an alternative lens, it is their turn to create their own ‘preferred lens’. Throughout the
course students will be challenged to view issues/concepts through both the conventional lens and
through the lens that they created.

Time
30-45 minutes

Materials
•

Copies of student worksheet L3a below for each student

Instructions
1. Ask students to work through the worksheet and the reflection questions below.
2. Discuss.
3. Ask students to keep their lens in a prominent/safe place as they will be asked to revisit their lens
throughout the course.
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Student Worksheet L3a:
Creating your own lens!
Now it is time to create your own lens. Think of what you would like for the world!

Characteristic Features of your own lens (Explain)
Economy

Success

Knowledge

Nature

Relationships

Time

Technology

Debriefing – Please answer the following questions
1.
2.
3.
4.
5.

Are the features of your lens interconnected? Why or why not?
Are the features of your lens fair? Why or why not?
Can the features of your lens continue into the future? Why or why not?
Do you care about the features you have constructed? Why or why not?
Can the features of your lens change over time? Why or why not?
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PHYSICAL UNIT MODULE
Focusing Questions:
1. How is everything interconnected?
2. Should you care about your place?

Ontario Curriculum Expectations
Foundations:
•

Analyse local and regional factors that affect Canada’s natural and human systems [and identify
interconnections]
o

Summative Assessment Opportunity: Physical Activity 2 (Mind Map) {This is a
summative assessment opportunity if the formative assessment opportunity in the
Sense of Place Module was done}.

Understanding and Managing Change
•

Explain how natural and human systems change over time and from place to place
o Formative Assessment Opportunity: Physical Activity 1

Purpose:
Students are encouraged to experience a natural place with all of their senses in the hope that this may
cultivate a sense of connection and ‘care’. In the natural place, students draw upon their knowledge
from the conventional ‘physical’ unit to identify real-world interconnections between: vegetation,
animals, water, land forms, etc.

Physical Activity 1: Sensory Scavenger Hunt and
Interconnections Hike
Description
Students are encouraged to experience a natural place with all of their senses in the hope that this may
cultivate a sense of connection and ‘care’. In the natural place, students draw upon their knowledge
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from the conventional ‘physical’ unit to identify real-world interconnections between: vegetation,
animals, water, land forms, etc.

Time
•

School yard exploration: 30-45 minutes

•

Field trip: ½ day to full day

Materials:
•

Clipboards

•

Cameras and/or sketching tools

•

Trip permission forms

Instructions
1. Plan a trip to a local natural area. Create a trip that will provide students with an opportunity to
take note of physical attributes of the place. If at all possible, invite a local naturalist who can
highlight some of the interconnections (eg. why does this plant grow here [eg. sandy soil] but not
here [eg. clay soil]). Check the web for local naturalist groups in your area. If this is not possible,
create a worksheet for students to use to make some guesses about interconnections in the
natural area (eg. why is it wet here, but not here? Why do these plants grow here. but not here?
Etc.).
2. FORMATIVE ASSESSMENT OPPORTUNITY: Before the trip, take students outdoors on your
school property and/or very close natural area. Ask students to complete the appropriate column
of the Sensory Scavenger Hunt sheet P1a below (collect these sheets and bring them on the field
trip to the special natural area).
3. On the field trip to the natural area, split the trip into three main parts:
a. A short period of unguided exploration so that students can enjoy the area and
prepare to settle into more structured activities.
b. Complete the appropriate column of the Sensory Scavenger Hunt sheet P1a.

FORMATIVE ASSESSMENT OPPORTUNITY: Collect the Sensory Scavenger Hunt Sheets.
Assess the students ability to...”explain how natural and human systems change ...from place
to place”.

c. Go on a hike to look for and/or learn about interconnections among:
i. Soil type
ii. Landforms
iii. Vegetation
iv. Animals other than humans
PHYSICAL UNIT MODULE
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v. Water
vi. Other non-human attributes of the place

SUMMATIVE ASSESSMENT OPPORTUNITY: Ask students to record their hypotheses about these
interconnections (or information that they learn from a guide) using photos, sketches and/or
words. Tell them that they will need them for the next assignment.

Field trip Planning Tips
1. Visit the site on your own before the field trip with the students to:
a. Identify special areas of interest
b. Identify special areas of safety concern (eg. poison ivy, loose trail boards, etc.)
c. Time how long any planned hikes may take (goading students into forced marching is no
fun, especially for you!)
2. Allow enough time at the beginning of the trip for students to explore on their own so that they
are more ready to focus for other aspects of the trip.
3. Try to put students into small groups. Large noisy groups are not conducive to gaining an
appreciation for a natural place.
4. Review the brief guide to taking students outdoors that can be found at
www.resourcesforrethinking.ca/toolbox
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SENSORY SCAVENGER HUNT:
Student Sheet P1a
At School
(day before trip)
What is the first
thing you notice
here?
What do you see?
(brightness, sizes,
shapes, colours,
etc.)

What do you hear?
(loud, quiet, pitch,
etc.)

How do things feel
to your touch?
(smooth, rough,
soft, temperature,
windy, etc.)

What do you smell?
(sweet, earthy, etc.)

What is your
mood—how do you
feel here?

Do you care about
this place?
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At Site
(at beginning of trip)
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Physical Activity 2: Interconnections of Features Mind Map
Activity
Description
Students create a mind map to demonstrate their understanding of the interconnections among the
various physical features of their place.

Time
60 minutes

Materials:
•

8 1/2 x 11 paper

•

Optional: photo of field trip location to place in centre of mind map

•

Optional: additional photos and/or sketching materials

Instructions:
This activity relies on group work. Consider cultivating students’ group work skills by using the short
activity and assessment tools in Appendix A.
After the trip, ask students to create a mind map that illustrates the interconnections among the nonhuman features of the physical area. Encourage students to use as many photos/sketches to
complement their mind map as possible.
It is important to have students do this on a piece of paper that is 8 ½ x 11 if possible as the mind map
continues to build throughout the course (in the human-environment module, students place the
physical interconnections mind map onto a piece of 11x17 paper to add the human interconnections; at
the global unit, students place their human/physical interconnections mind map onto a piece of chart
paper to look for connections between the two mind maps and the five focusing questions in the
course). See Figure 2 below.
You may wish to ask one student/pair of students to do her/his/their mind map on much larger paper so
that it can be used for a class discussion (ie. it will be big enough for everyone to see from their desks).

SUMMATIVE ASSESSMENT OPPORTUNITY:
An example of a mind map (Figure 2) and an example of a rubric for assessing a mind map (Figure 3) are
provided below. If your students are unfamiliar with the concept of mind mapping, you may wish to do
an example together on a different topic that most students in the class can relate to (for an example of
a mind map about music, see page 34 of the resource found at http://techloop.ca/guide.pdf) .
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Note: After students have completed their mind maps, collect them and save them for Activity 8 in the
human-environment module on page 92.

Sample (Simplified) Mind Map: Figure 2
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Sample Rubric for the Mind Map: Figure 3

Knowledge
Lines of thought
away from the
central image
reflect an
understanding
of the various
non human
aspects of the
natural area.
Thinking and
Inquiry
Relationships /
interconnections
among the
various aspects
are depicted.
Communication
• Spelling
• Colour
• Neatness
• Graphics
enhance the
message

Level 4

Level 3

Level 2

Level 1

Diagram shows a
thorough
understanding of
the various non
human aspects of
the natural area.

Diagram shows
considerable
understanding of
the various non
human aspects of
the natural area.

Diagram shows
some
understanding of
the various non
human aspects of
the natural area.

Diagram shows
limited
understanding of
the various non
human aspects of
the natural area.

Diagram
indicates a
thorough
understanding of
interconnections/
relationships.

Diagram
indicates
considerable
understanding of
interconnections/
relationships.

Diagram
indicates some
understanding of
interconnections/
relationships.

Diagram
indicates limited
understanding of
interconnections/
relationships.

Information is
communicated
thoroughly.

Information is
communicated
with considerable
effectiveness.

Information is
communicated
with some
effectiveness.

Information is
communicated
with limited
effectiveness.
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HUMAN SYSTEMS UNIT MODULE:
IMMIGRATION SYSTEM
Focusing Questions
1.
2.
3.
4.

How is everything interconnected?
Should you care about others?
Are the current ‘relationships’ ‘continue-able’?
Are the ‘relationships’ fair?

Ontario Curriculum Expectations
Foundations
•

Analyse local and regional factors that affect Canada’s natural and human systems
o Formative Assessment Opportunity—Human Activity 1 (responses to commercials)

Global Connections
•

Analyse connections between Canada and other countries
o Formative Assessment Opportunity—Human Activity 1 (responses to commercials)
o Summative Assessment Opportunity—Human Activity 5

Understanding and Managing Change
•

Predict how current or anticipated changes in the geography of Canada will affect the country’s
future economic, social, and environmental well-being
o Formative Assessment Opportunity—Human Activity 1 (responses to commercials)
o Summative Assessment Opportunity—Human Activity 5

•

Explain how global economic and environmental factors affect individual choices
o Formative Assessment Opportunity—Human Activity 1 (responses to commercials)
o Summative Assessment Opportunity—Human Activity 5

HUMAN SYSTEMS UNIT MODULE: IMMIGRATION SYSTEM
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Purpose:
Students participate in a simulation of applying to Canada and examine other peoples’ genuine
experiences of immigrating to Canada. These opportunities allow students to analyse the Canadian
immigration system with respect to the four focusing questions above.

Human Activity 1: Analysing Commercials
Description:
Students analyse two provocative commercials.

Time:
30 minutes

Materials:
•

Immigration T.V. commercials and hardware to share them with the class
o Engineer being interviewed for a McDonald’s job
(youtube.com/watch?v=y4Gd4vqFpmc)
o Indian CEO discussing Canadian hiring:
http://www.youtube.com/watch?v=xO2To3-wQec

Instructions:
1. DIAGNOSTIC ASSESSMENT OPPORTUNITY: Discuss the focusing questions for this unit with your
students. Acknowledge that the following question is, perhaps, an initial impression, to be mulled
over throughout the module and then ask them to discuss this question with a partner: Is the
Canadian immigration system fair?
2. Share with students the learning expectations that will be formatively assessed through this
activity. They are:

Foundations
•

Analyse local and regional factors that affect Canada’s natural and human systems

Global Connections
•

Analyse connections between Canada and other countries

HUMAN SYSTEMS UNIT MODULE: IMMIGRATION SYSTEM
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Understanding and Managing Change
•

Predict how current or anticipated changes in the geography of Canada will affect the country’s
future economic, social, and environmental well-being

•

Explain how global economic and environmental factors affect individual choices

3. Show the McDonalds commercial to your students.
4. In pairs, ask students to respond to the following questions:
a. The interviewee has just immigrated to Canada from Iran. How do you think he feels
about the situation he is in?
b. Is this situation fair?
c. What are the economic consequences for the man being interviewed?
d. What are the economic consequences for our community if skilled people who move
here are working in jobs that are not suited to their skills?
e. What are the social (eg. health, justice, education, etc.) consequences for the man being
interviewed?
f. What are the social consequences for our community if skilled people who move here
are working in jobs that are not suited to their skills?
g. How might this situation affect you or your family?
h. What will happen if this situation continues into the future?
5. Show the Indian CEO commercial to your students.
6. FORMATIVE ASSESSMENT OPPORTUNITY: Individually, ask students to respond to the questions
below. Collect the answers and provide written feedback.
a. How do the people in India seem to view potential workers from Canada?
b. Is this situation fair?
c. What are the economic consequences for the man that they are talking about who
applied for the job?
d. What are the economic consequences for Canadians if Canadian academic and work
credentials are not respected by other countries?
e. What are the social (eg. health, justice, education, etc.) consequences for the man being
interviewed?
f. How might this situation affect you or your family?
g. What will happen if this situation continues into the future?

HUMAN SYSTEMS UNIT MODULE: IMMIGRATION SYSTEM
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The outcomes being assessed are:
• Analyse connections between Canada and other countries.
•

Predict how current or anticipated changes in the geography of Canada will affect the country’s
future economic, social, and environmental well-being.

•

Explain how global economic and environmental factors affect individual choices.

Human Activity 2: Apply to Immigrate to Canada
Description
Students create a profile of themselves as they expect themselves to be 10 years from now. These
profiles are then used to “apply” to immigrate to Canada.

Time
75 minutes

Materials
•

Copies of the profile Student Sheet H2a below for each student (we have used this to simplify
the application scenario. You may wish to use an official Canadian immigration application
form for each student. There are different forms for skilled workers and for business
people. You will need a selection of both from which your students can choose
depending on their future plans. You can find both applications at
http://www.cic.gc.ca/english/information/applications/menu-outside.asp )

•

Copies of the immigration point system Student Reference Sheet H2b below. Make hard
copies and collect for reuse.

Part 1: Apply to Immigrate
1. Ask students to reflect on what they would like to do in the future. Ask them to use these ideas
to project what they will be doing in 10 years. Ask students to complete the profile sheet H2a
below with this in mind.

Part II: Score Someone Else’s application
1. Review immigration concepts (i.e. how and why do people qualify entrance to Canada?).
2. Briefly explain that Canada follows particular guidelines (point system) in order to determine
who is fitting to live in Canada.
3. Provide students with a copy of the point system (Student Reference Sheet H2b below). Have
the students read through the point system and view the six factors that determine an
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applicant’s eligibility to pass through one of the steps of immigrating to Canada. (I.e. education,
age, work experience, language, arranged employment, and adaptability).
4. Allow students to ask any questions that they may have regarding the point system.
5. Randomly distribute the completed profile forms (H2a below) from Part I and ask students to
score the form that they received using the point system.

Part III: Return Scored Applications and Reflect
1. Return scored applications to their proper owner.
2. Ask students to reflect on their own results using the following guiding questions:
a. Do you agree or disagree with your outcome?
b. Is it fair? Explain.
3. Students who were accepted should partner up with an applicant who was denied. Together the
two should go over their application and reflections to compare and contrast their experiences.
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Name:________________________

Who are You 10 Years From Now?
Student Sheet H2a
Complete this application as if it is 10 years from today.
Age:

Education: How much schooling do you have? List all diplomas obtained and courses completed.
Degree or Diploma Earned

Number of Years Required
(full time study)

Location of School
(country)

Language Ability
Language Spoken

How Did You Learn to Speak this
Language?

Level of Ability
(High, moderate, basic)
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WHO ARE YOU 10 YEARS FROM NOW? STUDENT SHEET H2A

1

Employment:
1. How many years experience did you have before you decided to come to Canada?

2. What sort of work did you do?

3. Do you have a job already arranged for you here in Canada?

4. Do you need to find a job when you get here?

5. Have you worked in Canada before? If so, how long?

Adaptability:

1. Are you married?
a. If yes, what kind of education does your spouse have?

b. What sort of work experience does your spouse have?

2. Do you have any family already living here?

©Learning for a Sustainable Future www.lsf-lst.ca

WHO ARE YOU 10 YEARS FROM NOW? STUDENT SHEET H2A

2

Canadian Points System for Immigration
Applicants—Student Reference Sheet H2b
Overview of Selection Factors
Education

Maximum 25 points

Ability in English and/or French

Maximum 24 points

Experience

Maximum 21 points

Age

Maximum 10 points

Arranged employment in Canada

Maximum 10 points

Adaptability

Maximum 10 points

Total

Maximum 100 points

Pass mark

67 points

Point System Details
Education

Max
25 points

You have a master’s degree or PhD and at least 17 years of full-time or full-time equivalent
study.

25 points

You have two or more university degrees at the bachelor’s level and at least 15 years of fulltime or full-time equivalent study.

22 points

You have a three-year diploma, trade certificate or apprenticeship and at least 15 years of fulltime or full-time equivalent study.

22 points

You have a university degree of two years or more at the bachelor’s level and at least 14 years
of full-time or full-time equivalent study.

20 points

You have a two-year diploma, trade certificate or apprenticeship and at least 14 years of fulltime or full-time equivalent study.

20 points

You have a one-year university degree at the bachelor’s level and at least 13 years of full-time
or full-time equivalent study.

15 points

You have a one-year diploma, trade certificate or apprenticeship and at least 13 years of fulltime or full-time equivalent study.

15 points

You have a one-year diploma, trade certificate or apprenticeship and at least 12 years of fulltime or full-time equivalent study.

12 points

You completed high school.

5 points

CANADIAN POINTS SYSTEM FOR IMMIGRATION APPLICANTS—STUDENT REFERENCE SHEET H2B 1

Language Factor: Maximum 24 points
First Official Language –English
Speaking Listening Reading Writing

High level

4

4

4

4

Moderate level 2

2

2

2

Basic level

1

1

1

1

No proficiency 0

0

0

0

Second Official Language –French
Speaking Listening Reading Writing

High level

2

2

2

2

Moderate level 2

2

2

2

Basic level

1

1

1

1

No proficiency 0

0

0

0

Age factor (max. 10 points)
Age

Points

16 or under 0
17

2

18

4

19

6

20

8

21–49

Work Experience factor
Experience

Maximum 21 points

1 year (full-time)

15

10

2 years (full-time)

17

50

8

3 years (full-time)

19

51

6

4 years (full-time)

21

52

4

53

2

54+

0
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CANADIAN POINTS SYSTEM FOR IMMIGRATION APPLICANTS—STUDENT REFERENCE SHEET H2B 2

Arranged Employment Factor (Maximum 10 points)
Employment
Arranged employment in Canada approved by
Human Resources and Development Canada
(Federal Government Department)
If you currently work in Canada on a working
visa and your employer has made an offer to
employ you on an indeterminate basis if your
permanent resident visa is issued.

Points
10

5

Adaptability

Maximum 10
points

Spouse or common-law partner’s level of education
-Secondary school (high school) diploma or less: 0 points
-A one-year diploma, trade certificate, apprenticeship or university degree, and at
least 12 years of full-time or full-time equivalent studies: 3 points
-A two or three-year diploma, trade certificate, apprenticeship or university degree,
and at least 14 years of full-time or full-time equivalent studies: 4 points
-A master’s degree or PhD and at least 17 years of full-time or full-time equivalent
studies: 5 points

3–5

Previous work in Canada
Minimum of one year full-time work in Canada on a valid work permit.

5

Previous study in Canada
Minimum of 2 years full time post-secondary study in Canada

5

Arranged Employment in Canada
If you have arranged employment in Canada as described in the Arranged
Employment selection factor.

5

Relatives in Canada
You, or your partner, have a relative (parent, grandparent, child, grandchild,
sibling, aunt, uncle, niece or nephew) who is residing in Canada and is a Canadian
citizen or permanent resident.

5
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Human Activity 3: Canadian Citizenship Test

Description
Students complete a practice Canadian Citizenship test and reflect on the results.

Time
30-45 minutes

Materials:
•

Internet access to all students so that they can do one of the following practice citizenship
tests:
a. You can tailor this quiz to be the length that you would like it to be:
http://www.yourlibrary.ca/citizenship/
b. Short quiz: http://www.cbc.ca/news/becomingcanadian/self_citizen_quiz.html#
c. Long practice test: http://www.apnatoronto.com/canadian-citizenship-quiz.html

Instructions:
1. Explain to students the role of the Canadian Citizenship Test in the immigration process (for
information, see http://www.cic.gc.ca/english/citizenship/cit-test.asp)
2. Using one of the links above, ask students to complete a simulated Canadian Citizenship test
online.
3. In pairs, ask students to reflect on the following questions:
a. What are your general impressions of the test?
b. Do you think the test is fair?
c. Are there other questions that you think citizens should need to know the answer to? If
not, why not? If yes, what are the questions?
d. Do you think that people born in Canada should have to take and pass the citizenship
test? Why or why not?
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Human Activity 4: A Look at the Lives of Real Canadian
Immigrants

Description:
Students watch a video to learn about the experiences of real young people who have immigrated to
Canada and reflect on these experiences. Teachers may wish to invite a guest speaker to visit their class
through the “Passages to Canada” program.

Time:
75 minutes

Materials:
•

New Moves video and hardware with which to show it to the class(free at newmoves.ca)

•

Overhead of the reflection questions

•

Guest speaker appointment arranged through passagestocanada.com (optional)

Instructions:
Show the New Moves video to your class (it can be ordered for free from newmoves.ca) and ask them
to respond to the questions below. In addition or as an alternative, invite a guest speaker to come to
speak to your class to share her/his immigration experience. Guest speakers can be arranged through
passagestocanada.com.
New Moves Video Reflection Questions:
1. What “push-pull factors” are identified by those interviewed?
2. What are some strategies that a new immigrant might use to adapt to a new life in Canada?
3. As expressed by those interviewed, what are some of the major differences between life in
Canada and their home nations?
4. Identify ONE comment made in the video that seemed interesting and/or important to you. Why
do you think the comment made an impression?
5. In what ways is being a grade 9 student comparable to being a new immigrant?
6. In what ways is being a grade 9 student different from being a new immigrant?
7. Is there something that you would like to change regarding the experiences of people moving to
Canada? If so, what is it? If not, why not?
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Human Activity 5: Culminating Task/Summative
Assessment Opportunity--Individual Analysis of Canadian
Immigration System
Description
Students reflect on the Canadian immigration system using the themes of the course. Students are
provided with a choice of vehicles for demonstrating their understanding.

Time
•

15 minutes to introduce the project

•

Can be completed in class in 1-2 periods or assigned as an independent project

Materials:
•

A copy of the reflection questions below for each student (with your own addition of the
parameters of the project).

Instructions
Given all that students have learned about the immigration process, ask them to create a reflection that
responds to the questions below. Provide students with the opportunity to respond using: a detailed
visual project, a simulated radio interview, or a written response (for information and tools regarding
the importance of differentiated instruction and differentiated assessment, visit
www.resources4rethinking.ca/toolbox).
Tell students that their response will be used for a summative assessment of the following expectations:

Foundations
•

Analyse local and regional factors that affect Canada’s natural and human systems

Global Connections
•

Analyse connections between Canada and other countries

Understanding and Managing Change
•

Predict how current or anticipated changes in the geography of Canada will affect the country’s
future economic, social, and environmental well-being

•

Explain how global economic and environmental factors affect individual choices
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Reflection questions to be used to guide students’ response:
1. What happens to Canada as a result of immigrants moving here?
a. What are the positive and negative social consequences (health, justice, entertainment,
education)?
b. What are the positive and negative environmental implications for Canada?
c. What are the positive and negative economic implications for Canada?
2. What happens to the immigrants as a result of moving here?
a. What are the positive and negative social consequences (health, justice, entertainment,
education) for the immigrants and their families?
b. What are the positive and negative economic implications for the immigrants and their
families?
3. What happens to the home countries as a result of immigrants moving to Canada?
a. What are the positive and negative social consequences (health, justice, entertainment,
education) for the home countries?
b. What are the positive and negative economic consequences for the home countries?
c. What are the positive and negative environmental consequences for the home
countries?
4. Revisit the lens: which aspects of the conventional lens have influenced the development of the
point system for getting into Canada.
5. If the Canadian immigration system was revised while looking through the lens that you created,
how might it be different?
6. What happens if certain types of people are allowed to move to Canada and others are not?
a. What does this mean for the home countries?
b. How does this affect you (for example, if there is an incredible ‘brain drain’ in countries
like Haiti and Haiti (and other countries) remain deeply impoverished (and therefore
deeply unstable) what are the implications for everyone here in Canada?)
7. Do you think the Canadian immigration system is fair? Why or why not?
8. Do you think the Canadian immigration system is continuable/’persistable’? Why or why not?

HUMAN SYSTEMS UNIT MODULE: IMMIGRATION SYSTEM

67 | P a g e

©Learning for a Sustainable Future www.lsf-lst.ca

HUMAN ENVIRONMENT
INTERACTIONS and GLOBAL
CONNECTIONS UNITS MODULE
Focusing Questions
•

How is everything interconnected?

•

Are the relationships between people and the environment able to persist?

•

Are the relationships between people and the environment fair?

•

How can you make a change?

ONTARIO CURRICULUM EXPECTATIONS
Geographic Foundations
•

Analyse local and regional factors that affect Canada’s natural and human systems
o

Formative assessment opportunity: Activity 2, Part II, Canada’s Water

o

Summative assessment opportunity: Activity 3, Using Natural Resources

o

Formative assessment opportunity: Activity 4, Bottled Water

Human Environment Interactions
•

•

Explain the relationship of Canada’s renewable and non-renewable resources to the Canadian
economy
o

Formative assessment opportunity: Activity 2, Part II, Canada’s Water

o

Summative assessment opportunity: Activity 3, Using Natural Resources

o

Formative assessment opportunity: Activity 4, Bottled Water

Analyse the ways in which natural systems interact with human systems and make predictions
about the outcomes of these interactions
o

Formative assessment opportunity: Activity One (The Lorax)

o

Summative assessment opportunity: Activity 3, Using Natural Resources
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o

•

Formative assessment opportunity: Activity 4, Bottled Water

Evaluate various ways of ensuring resource sustainability in Canada
o

Formative assessment opportunity: Activity One (The Lorax)

Global Connections
•

Analyse connections between Canada and other countries
o

Formative assessment opportunity: Activity 2, Part I, Cochabamba

o

Summative assessment opportunity: Activity2, Part II (Canada’s water)

o

Formative assessment opportunity: Activity 4, Bottled Water

Understanding and Managing Change
•

•

•

Explain how natural and human systems change over time and from place to place
o

Formative assessment opportunity: Activity 2, Part I, Cochabamba

o

Summative assessment opportunity: Activity2, Part II (Canada’s water)

o

Summative assessment opportunity: Activity3, Using Natural Resources

o

Formative assessment opportunity: Activity 4, Bottled Water

Predict how current or anticipated changes in the geography of Canada will affect the country’s
future economic, social, and environmental well-being
o

Formative assessment opportunity: Activity 4, Bottled Water

o

Summative assessment opportunity: Activity 5, The Products I Use

Explain how global economic and environmental factors affect individual choices
o

Formative assessment opportunity: Activity 4, Bottled Water

o

Summative assessment opportunity: Activity 6, Challenge

HUMAN ENVIRONMENT INTERACTIONS and GLOBAL CONNECTIONS UNITS MODULE

69 | P a g e

©Learning for a Sustainable Future www.lsf-lst.ca

Methods of Geographic Inquiry and Communication
•

Use methods and tools to gather and analyse data about natural and human systems
o

Formative or Summative (depending on previous experiences in your course):
Activity 3, Using Natural Resources

Communicate the results of geographic inquiries

•

o

Formative or Summative (depending on previous experiences in your course):
Activity 3, Using Natural Resources

Purpose:
The purpose of the Human Environment Module is to deeply explore the interrelated social, economic
and environmental consequences, positive and negative, of the choices the students make regarding
their use of natural resources. Furthermore, the module provides students with a structured
opportunity to change a personal practice for a concrete period of time and to reflect on that change.
Students visit a local area to analyse the impact that human choices are having on a local area. Finally,
students have an opportunity to examine and demonstrate their understanding of the interconnections
among the concepts in the course to date.

Human Environment Activity 1: The Lorax
Description
Share the story of The Lorax and ask students to respond.

Time
Depends on your choice of using the book or the film.

Materials:
•

a conventional TV/DVD and the film The Lorax OR a copy of the book

•

copies of the student sheet HE1a below (these can be collected for teacher reuse)

Instructions
1. Tell students that this activity will be used to provide formative feedback regarding the outcomes
listed below.
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Human Environment Interactions
•
•

Analyse the ways in which natural systems interact with human systems and make predictions
about the outcomes of these interactions
Evaluate various ways of ensuring resource sustainability in Canada

2. Share The Lorax video/book and have students discuss the questions on worksheet HE1a below
in small groups.
3. Collect the responses to the final question and provide detailed feedback.
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Student Sheet HE1a: The Lorax
Answer the questions below on a separate piece of paper.
1.
2.
3.
4.

Who/what is the Lorax intended to represent (in our world)?
Who/what is the Once-ler intended to represent (in our world)?
Do people “Need a Thneed”? Explain.
Describe the relationship between the economy and the natural environment in the situation
described in the Lorax.
5. The book is commonly recognized as a parable. A parable is a brief, succinct story, in prose
or verse, that illustrates a moral or religious lesson. What is the lesson in The Lorax?
6. The Lorax is Seuss' most controversial work, having been banned in some schools and
libraries. Do you think that this book should be banned? Why or why not?
7. Throughout the course, we have been asking the question about whether or not certain
things are able to ‘persist’=’continue to go on for a long, long time”. Another way to frame
this question is to ask whether or not something is ‘sustainable’. A sustainable community is
one that:

Recognizes that growth occurs within some limits
Values cultural diversity
Respects other life forms
Works toward some shared values amongst the members of the community
Makes decisions and plans in a manner that includes the perspectives from the social, health,
economic and environmental sectors of the community
• Makes best use of local efforts and resources
• Uses renewable sources of energy
• Fosters activities which use materials in continuous cycles
• Does not compromise the sustainability of other communities (human or non-human)
• Does not compromise the sustainability of future generations
• Has a stable, dependable and diversified economic base
• Provides a range of opportunities for rewarding work
• Satisfies the basic needs of every one of its members including the opportunity to fill her or
his potential1
In detail, describe what would need to happen in the community in The Lorax to help it to become
‘sustainable’.
•
•
•
•
•
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1

Adapted from: Nigel Richardson, (1994) Making our communities sustainable. The central issue is will, Ontario Round Table on
Environment and Economy in Readings on Sustainability, LSF, (2000) pp. 21 and 22.
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Human Environment Activity 2: Examining Human Use of a
Natural Resource—Focus on Water
Description
Students view a short video clip to learn about a real situation in which the municipal water rights in
Cochabamba, Bolivia were privatized and the people could no longer afford to purchase the water.
Students reflect on this situation and try to imagine it happening in their own community. Then,
students read an article about different perspectives regarding the sale of Canada’s bulk water. They
analyse the situation from an environmental, economic and social situation.

Time
75 minutes

Materials:
•

Internet access and LCD projector to show youtube clip or rent the film ‘The Corporation’
and show a 5 minute segment (“Expansion Plan”) on a conventional TV/DVD

Part I: Municipal Water Rights
1. Preview the video and article to identify some terms you may wish to discuss and post around
your room in preparation for the video. For example:
a. World Bank
b. Privatization: the process of transferring ownership of industries, resources and services
(eg. health care, education, etc.) from the public sector (government) to the private
sector (business).
2. Tell students that this is an opportunity to receive formative feedback concerning the following
expectations:
Global Connections
Analyse connections between Canada and other countries
Understanding and Managing Change
Explain how natural and human systems change over time and from place to place
3. In Cochabamba, Bolivia, a San Francisco corporation bought rights to all the municipal water as
well as all the rainwater then they sold it back to the people at inflated costs. The people rioted.
Show the movie clip about the situation (less than 5 minutes long) from the movie “The

HUMAN ENVIRONMENT INTERACTIONS and GLOBAL CONNECTIONS UNITS MODULE

70 | P a g e

©Learning for a Sustainable Future www.lsf-lst.ca

Corporation”. In the DVD version, the clip is called ‘Expansion Plan’. Alternatively, you can find
the clip at: http://www.youtube.com/watch?v=UwbdetTT3ws
4. After the clip, ask students to join with a partner to discuss and respond to the questions on the
student sheet HE2abelow.

5. Collect the responses and provide detailed feedback regarding the outcomes listed above.
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Student Sheet HE2a: Cochabamba
1. Who determined that Bolivia’s water supply must be privatized?

2. a) What aspects of the Bolivian water supply did the Bechtel Corporation own?

b) Is that fair? Why or why not?

3. a) What could the company do if people did not pay their bills?

b) Is that fair? Why or why not?

4. What choices were the people of Bolivia faced with as a result of the privatization of their water?

5. What would you do if you lived in Cochabamba during this time?

6. Revisit the lens: which aspects of the conventional lens (ie. the lens that many people in Canada
wear) have influenced the Cochabamba situation?

7. If the Cochabamba situation was originally approached while looking through the lens that you
created, how might it be the same? How might it be different?

8. a) What would you do if your community’s water was ‘privatized’ (ie. sold to a private company
to manage and sell to you)?

b) Do you think that could ever happen?
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Part II: Canada`s Water
1. Review the article provided below entitled ‘Selling Canada’s Water’ to identify terms that should
be discussed with your students before they read it (eg. NAFTA, GATT, etc.).
2. Ask students to read the article.
3. Ask students to discuss the questions below with a partner and then to write their own, personal
responses. Collect the responses to provide formative feedback for the following expectations:

Geographic Foundations
•

Analyse local and regional factors that affect Canada’s natural and human systems

Human Environment Interactions
•

Explain the relationship of Canada’s renewable and non-renewable resources to the Canadian
economy

...And summative feedback for the following expectations:

Human Environment Interactions
•

Analyse the ways in which natural systems interact with human systems and make predictions
about the outcomes of these interactions

Global Connections
• Analyse connections between Canada and other countries
Understanding and Managing Change
• Explain how natural and human systems change over time and from place to place

Reflection questions:
a. Did anything in the article surprise you? Explain.
b. How are social (eg. health, justice, education, etc.), environmental and economic
aspects of this issue inter-related?
c. Is the privatization and sale of Canada’s water fair?
d. Is the privatization and sale of Canada’s water persistable/sustainable?
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e.
f.
g.
h.

How do you think someone wearing the conventional lens would view this issue?
How would someone wearing the lens you created view this issue?
What else would you like to know about this issue?
Do you care about this issue? Why or why not?

i. What would you like to happen next regarding this issue?
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Selling Canada's water
CBC News Online | August 25, 2004
Canada lucked out in the global water sweeps. We are near the top of water-rich
nations, trailing only Brazil, Russia and China.
Thanks to the replenishing cycle of rain and evaporation, the amount of water on Earth has remained the
same over the past four billion years. Only in this generation has there been concern that we may be ruining
our water supply. Of all the water on our planet, 97.5 per cent is sea water and three-quarters of the
remaining 2.5 per cent is locked in polar ice caps. The tiny bit left over is drinkable.
Estimates of Canada's supply of fresh water vary from 5.6 per cent to nine per cent to 20 per cent of the
world's supply, depending on how one defines "fresh water" – whether it means "available," "usable," or
merely "existing." One study says Canada has 20 per cent of the world's fresh water – ranking it at the top
– but only nine per cent of "renewable" fresh water.
Whatever the case, Canadians consume 350 litres of water a day per capita, second only to the Americans
as the most profligate wasters of water in the world. The average global citizen needs only between 20 and
40 litres of water a day for drinking and sanitation.
It has been said that water will be "the oil of the 21st century," or "liquid gold," and that it will cause
wars between nations. Whatever happens with regard to global water, and the environmental, economic and
political fallout, Canada will be a major player. Talks have intensified during the past few years on whether
Canada should take advantage of its bountiful supply of water by selling it for profit – like gas, oil and
timber.
The House of Commons intends to hold televised hearings starting in September 2001 on "freshwater
security" to examine the pros and cons of selling Canada's water to other countries. Canada sells bottled
water to other countries, but shipments of bulk water are not allowed.
There is also the issue of whether, under the terms of the General Agreement on Tariffs and Trade (GATT)
and the North American Free Trdade Agreement (NAFTA), water is a "vital resource" like the air we breathe,
or a "commodity" to be sold and traded.
Water as a commodity
Gerry White is an entrepreneur who wants to sell Canada's water to the world
and sees no reason why he should be prevented from doing so.
Specifically, he wants to sell water from Gisborne Lake in Newfoundland. The lake is 16
kilometres long and 10 kilometres wide, near the south coast of Newfoundland. White
flew over Lake Gisborne one summer day in 1996 and nearly didn't notice it because
the water is so clear.
White quickly developed a plan to skim 500,000 cubic metres from Gisborne Lake each week and ship it in
bulk to overseas customers. He argued that draining 500,000 cubic metres of water would lower the lake an
inch, but this would be replenished naturally within 10 hours.
He also argued it would be a godsend to jobs-poor Newfoundland, especially the small community of Grand
Le Pierre, 30 kilometres down the hill on the Atlantic shore. Grand Le Pierre used to be a thriving cod-fishing
town, then the cod disappeared and now the unemployment rate is more than 40 per cent.
White convinced the town's mayor, Edward Fizzard, to back the plan. Fizzard imagined a water pipeline from
Gisborne Lake, a bottling plant in Grand Le Pierre, work for locals loading tankers to take the water to
distant ports.

SELLING CANADA’S WATER

1

When environmentalists got wind of this, White's grand plan was scrapped. The environmentalists
successfully argued that allowing Gisborne Lake water to be sold in bulk would make Canadian water a
"commodity" and thus subject to the terms and conditions of GATT and NAFTA.
The same thing happened two years earlier when the province of Ontario issued a permit to a private
company to collect Great Lakes water and ship it in bulk to Asia. The permit was issued to Nova Group, a
company in Sault Ste. Marie, allowing it to ship up to 600 million litres of Lake Superior water to Asia by
2002. There was such a public outcry – on both sides of the border – that the permit was withdrawn.
Early in 2001, Roger Grimes, the new premier of Newfoundland, revived the plan to sell water from Gisborne
Lake. He has called for a review of Gerry White's Gisborne Lake plan and thinks there is a good chance
Newfoundland may go it alone and damn the federal torpedoes. Mayor Fizzard of Grand Le Pierre couldn't be
happier. "The water is just running into the Atlantic Ocean, no one is getting one nickel out of it," he told a
visiting Toronto Star reporter in May 2001. "Why shouldn't it help us? It just seems like other parts of
Canada want to keep Newfoundland down."
"Belongs to everyone and to no one"
Maude Barlow is chair of the Council of Canadians, a citizens’ group with 100,000
members. She is the Joan of Arc of those opposed to the sale of Canadian water.
"There is a common assumption that the world's water supply is huge and infinite,"
Barlow has said. "This assumption is false. At some time in the near future, water
bankruptcy will result." She cites a United Nations study that says by the year 2025 –
less than 25 years – two-thirds of the world will be "water-poor." "The wars of the
future are going to be fought over water," Barlow has declared.
She endorses a 1999 paper from the Canadian Environmental Law Association (CELA) that says: "Water is
an essential need, a public trust, not a commodity. It belongs to everyone and to no one." The CELA paper
continues:
"Even large-scale water exports cannot possibly satisfy the social and economic needs of distant societies.
Water shipped halfway around the world will only be affordable to the privileged and will deepen inequities
between rich and poor. International trade in bulk water will allow elites to assure the quality of their own
drinking water supplies, while permitting them to ignore the pollution of their local waters and the waste of
their water management systems."
Commenting specifically on the Great Lakes Basin, CELA says: "Changing water levels and flows will have
unpredictable and harmful consequences to basin habitat, biodiversity, shorelines, jobs and culture,
particularly to First Nations. Lower water levels will mean greater disturbance of highly contaminated
sediments in shallow harbours and connecting channels and less dilution of polluted waters."
Barlow maintains that if Newfoundland is allowed to export bulk water, it becomes, ipso facto, a "good"
under NAFTA, which would allow any other company in Canada to do the same. "The prime minister can't
blame it on the provinces or the Constitution," Barlow says. "The federal government has jurisdiction over
trade and could ban (water) exports tomorrow. Sadly, Jean Chrétien doesn't seem prepared to do that."

http://www.cbc.ca/news/background/water/

SELLING CANADA’S WATER
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Human Environment Activity 3: Using our Natural
Resources
Description
In a jigsaw activity, individual students become experts about the social, environmental and economic
consequences (both positive and negative) of certain natural resource industries. Students share their
findings with their home groups. Students are provided with note-taking organizers with which they can
record what they learn from their peers.
Note: this is not intended to be a large project. The purpose of this investigation is to find the
background information that students will need to understand the positive and negative consequences
of making/using the product they study in Human Environment Activity Five.

Curriculum Expectations
Summative feedback regarding:
Geographic Foundations
•

Analyse local and regional factors that affect Canada’s natural and human systems

Human Environment Interactions
•

Explain the relationship of Canada’s renewable and non-renewable resources to the Canadian
economy

•

Analyse the ways in which natural systems interact with human systems and make predictions
about the outcomes of these interactions

Understanding and Managing Change
• Explain how natural and human systems change over time and from place to place

Methods of Geographic Inquiry and Communication (*formative or summative—will depend on what
you have done prior to this project)
•
•

Use methods and tools to gather and analyse data about natural and human systems
Communicate the results of geographic inquiries
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Time
2-3 periods

Materials
•

For each student: student sheets HE3a, HE3b,

•

Access to research tools (eg. library, internet, etc.)

Part I: Finding Out about the Consequences of Using Natural Resources
1. This activity relies on group work. Consider cultivating students’ group work skills by using the
short activity and assessment tools in Appendix A.
2. Have pairs of students choose one of the following parts of the day to examine, for example:
waking up and getting ready to go out, lunch time, at paid job, a fun evening, etc. For each part
of the day, have students brainstorm the natural resources that they use (not a theoretical
person, but they themselves).
3. Have a pair present one mind map from each part of the day to the whole class.
4. This is a jigsaw activity. Put students into ‘home groups’ of 6. Have each student choose a
particular natural resource industry upon which to focus for the next activity:
a. Metal mining
d. Fisheries
b. Forestry
e. Oil/natural gas extraction
c. Large scale farming
f. Hydroelectricity generation
5. Each student will become an expert about the natural resource industry she/he chose (you may
wish to have students do this part individually or with someone from another home group that
chose the same natural resource industry). See student sheet HE3a below for details.

Part II: Sharing the Findings
1. After the students have gathered their research, the students need to share their findings with
the other students in their home groups (hearing 15-30 different presentations may kill any
interest in the topics students had; hearing 5 presentations works well). Tell students that this
will be their peers’ only opportunity to learn about the consequences of other industries—they
are depending on their peers to share good information in an effective manner. As a class,
discuss some examples of effective and enjoyable ways to share information (games, activities,
presentations from knowledgeable and engaging presenters [perhaps with Power Point slides for
visual learners, etc.).
2. The ‘experts’ present to the home group. The listeners take notes about the other industries
using a note-taking organizer. You may want to develop the note-taking organizer as a class to
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help students to develop the skill about how to take notes. An example of a note-taking
organizer is below (student sheet HE3b).
3. After all of the presentations, in their small groups, ask students to discuss:
a. The interconnections among the consequences of using the resources.
b. How would someone wearing the conventional lens view your findings?
c. How would someone wearing the traditional native lens view your findings?
d. How would someone wearing your lens view your findings?
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Student Sheet HE3a: What are the
Consequences of our Natural Resource
Industries?
Industry chosen: ________________________________________

Content
You must teach your peers about your industry. The information that you share with your peers must
address the following questions:

1. What are the consequences of the industry for:
a. Water
b. Air
c. Soil
d. Plant and animal biodiversity
2. What are the positive and negative consequences of the industry for the economy?

3. What are the positive and negative social consequences of the industry (eg. physical health,
mental health, justice, education, etc.)?

4. What is the short-term forecast for this industry?

5. What is the long-term forecast for this industry?

Methods of Sharing the Information
1. What are some methods that you find are an interesting/effective way for you to learn about
something?

2. What are some ways that you could share this information with your peers?

STUDENT SHEET HE3A: WHAT ARE THE CONSEQUENCES OF OUR NATURAL RESOURCE
INDUSTRIES?

1

Suggested Sources Of Information:
General searching tips:

1. When using different search engines, try phrases like:

•

“mining environment”

•

“mining health”

•

“mining justice”

•

“mining economy”

2. When choosing which of the ‘hits’ to read, consider:

•

Is this a paid ad?

•

Is this a source I respect? Quick clues regarding the nature of the source:
a. An industry (ie. business) source will usually end in “.com”
b. An educational institution will usually have “edu” in the url
c. A non-profit organization (ie. a charity) will usually be “.org” or in Canada
sometimes “.ca”
d. A government source will usually have “gov” in the url

•

Do I have a wide variety of sources (ie from the different types listed above)?
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STUDENT SHEET HE3A: WHAT ARE THE CONSEQUENCES OF OUR NATURAL RESOURCE
INDUSTRIES?
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Listening to Presentations: Note Organizer
Sheet HE3b (Use 1 page per industry)
Air

Water

Plants and
Animals

Soil

Short term:
Natural
Environment

Long Term

Forecast

Industry:
_________
_

Social

Physical
health

Mental
health

Justice

Economy
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Human Environment/Global Connections Activity 4: Class
Examination of a Product: Example –Bottled Water
Description
As a class, students investigate a ‘product’—bottled water. An anticipation guide and ‘taste test’ helps to
make the issue personal for students. Through discussion, short videos and a short article, students
examine the social, environmental and economic aspects of the issue. This in-depth examination of a
product will help the students to prepare for their own, individual examination of a product of their
choice in Human Environment Activity Five.

Time
75 minutes

Materials:
•

Copies of student worksheet HE4a

•

Plastic water bottle

•

Reusable cups for each student

•

Samples of tap water and bottled water—disguise which sample is which

•

Information about bottled water. You may wish to use:
o These short videos:
§ http://www.msnbc.msn.com/id/21134540/vp/20000613#20000613 on
Jan 04, 2009
§ http://www.youtube.com/watch?v=lFDEjipNjJc
o This bullet-point article:
§ http://www.kairoscanada.org/en/ecojustice/water/waterfacts/bottledwat
erconcerns/

Curriculum Expectations
You may wish to use this activity as an opportunity to provide formative feedback on the following
expectations. The next activity (Activity 6) will provide a summative assessment opportunity.
Geographic Foundations
•

Analyse local and regional factors that affect Canada’s natural and human systems
o

Formative assessment opportunity: Activity 2, Part II, Canada’s Water

o

Summative assessment opportunity: Activity 3, Using Natural Resources
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Human Environment Interactions
•

Explain the relationship of Canada’s renewable and non-renewable resources to the Canadian
economy

•

Analyse the ways in which natural systems interact with human systems and make predictions
about the outcomes of these interactions

Global Connections
•

Analyse connections between Canada and other countries

Understanding and Managing Change
•

Explain how natural and human systems change over time and from place to place

•

Predict how current or anticipated changes in the geography of Canada will affect the country’s
future economic, social, and environmental well-being

•

Explain how global economic and environmental factors affect individual choices

Instructions:
1. Have students complete the bottled water worksheet HE4a below.
2. Recap some of the issues related to selling water as discussed in Human Environment Activity 2.
3. In addition, other natural resources go into the sale of a bottle of water. As a class, ask students
to look at the sale of a bottle of water from the perspective of the whole lifecycle of the
`product`. Brainstorm what resources go into the sale of the bottle.
For example:
•
•

•
•

Oil (plastic bottle)
Paper
o label
o Packaging of multiple bottles (eg. cardboard case with plastic wrap)
Water source
Energy to:
o mine the oil
o pump it from it’s source
o shape and construct the bottle
o transport the bottles to the place of purchase

HUMAN ENVIRONMENT INTERACTIONS and GLOBAL CONNECTIONS UNITS MODULE

81 | P a g e

©Learning for a Sustainable Future www.lsf-lst.ca

o recycle into other products
(For more info see http://www.madehow.com/Volume-1/Soda-Bottle.html This can also tie in how a
water bottle fits into Primary, Secondary and Tertiary industries.)

4. Challenge students to consider the interrelated social (health, justice, etc.), economic and
environmental aspects of this issue. After the students have had some time to do their own
thinking, share the pieces below and then give them more time to record ideas:
a. These short videos (1-5 minutes each):
http://www.youtube.com/watch?v=lFDEjipNjJc
http://www.msnbc.msn.com/id/21134540/vp/20000613#20000613 on Jan 04,
2009
b. This bullet point article:
http://www.kairoscanada.org/en/ecojustice/water/waterfacts/bottledwaterconce
rns/

5. In pairs, ask students discuss the questions below. After an appropriate amount of time, ask each
student to write an important point about their discussion on a piece of scrap paper. Collect the
papers and share them with the whole group. Post the papers around the room.
a. What are the differences between bottled water and tap water?
b. What are the similarities between bottled water and tap water?
c. What alternatives exist to buying bottled water?
d. What are the consequences (positive and negative) of using bottled water for:
i. The natural environment
ii. The local economy
iii. The global economy
iv. Human health
v. Human justice
e. Can we persist in our use of bottled water? Explain.
f.

In general, do you care if the relationships between the natural environment and
humans are fair? Why or why not?
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Student Sheet HE4a: Water
1. Complete the Anticipation Guide below as directed.
Statement
Agree/Disagree
Bottled water is better Agree
than tap water.
Disagree

Bottled water is from
natural springs.

Agree
Disagree

The bottled water
industry is a high
profit industry.

Agree
Disagree

We use bottled water
because it is safer and
more convenient than
tap water.

Agree
Disagree

Response

It is not harmful to the Agree
natural world to use
Disagree
water bottles if we
recycle them after use.

Water bottles waste
other resources
besides water.

Agree
Disagree

STUDENT SHEET HE4A: WATER

1

2. Taste Test
a. Complete the chart below after sampling the two types of water.
Sample #1

Sample #2

Initial reaction to each
sample
b. Which sample tasted the best?
1
2
c. What percentage of the class like sample 1 best?
_______________
d. What percentage of the class like sample 2 best?
_______________
e. The bottled water was sample ______.
f. Your class picked sample ________.

Comments?

3. The bottled water industry:
a. How much cost difference was there between
Samples 1 and 2?
b. Where do you think the bottled water came
from?
c. Where did it actually come from?
d. Do you drink bottled water? If yes, why? If no,
why not?
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Human Environment/Global Connections Activity 5: A
Closer Look at the Products I Use
Description
Students examine the social, environmental and economic consequences of some of the products that
they use and teach their peers about them.

Time
4 periods

Materials:
•

A copy of the quiz found at http://www.sightline.org/publications/books/stuff/stuff_quiz
one per student or on overhead

•

Copies of student worksheet HE5a below

Curriculum Expectations
PART I:
If you have been explicitly teaching research skills (not just ‘using’ existing research skills--see
worksheet), then this is a summative assessment opportunity for:
Methods of Geographic Inquiry and Communication
•

Use methods and tools to gather and analyse data about natural and human systems

•

Communicate the results of geographic inquiries

PART II AND III:
Part II is a formative assessment opportunity and part III is a summative assessment opportunity
for any/all of the expectations addressed in this module (see first page of module), particularly:
•

Predict how current or anticipated changes in the geography of Canada will affect the country’s
future economic, social, and environmental well-being

Instructions
Part I: Investigating the Products that We Use
1. Have your students take the quiz found at
http://www.sightline.org/publications/books/stuff/stuff_quiz
2. For discussion (pairs and/or whole class):
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a. If someone was using the conventional lens, what things would she/he feel she/he
would like to know about the products she/he uses?
b. If someone was using the lens that you created, what things would she/he feel that
she/he would like to know about the products she/he uses?
c. What would you like to know about the products you use?
3. Have each student choose one product to focus on. Individually, ask students to do a more indepth analysis of the entire lifecycle of that product and the role of natural resources in that
product. See student worksheet HE5a below.
Notes:

•
•

•

It is important that students choose a product that they themselves actually use.
It is important that students consider the entire life cycle of the product (extracting resources
for product itself, the package, the fuel required to transport and perhaps use the product,
etc.).
It is important that students consider social (health, justice, etc.), environmental and
economic consequences of using the product.

Some products that are fairly easy to find information about (see resources listed on student sheet):
• Pop
• Plastic bags
• Food (eg. distance travelled, pesticides, etc.; particularly meat and coffee)
• Newspapers
• Clothing (particularly t-shirts and running shoes)
• Cars (eg. alternative transportation choices, etc.)
• Computers
• Water-using appliances (eg shower, toilet)
• Television

Alternate Activity:
If you think that your students will have difficulty researching a product themselves, you can have your
students do puzzles related to the consequences of using the natural resources that go into making a
computer. The puzzles and related analysis sheets can be found on pages 7-13 in the teacher guide that
can be found at http://techloop.ca/guide.pdf
Note: if you are not doing the alternate activity above, you may wish to add
http://techloop.ca/guide.pdf (p7-13) as a potential resource on the student worksheet.
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Part II: Students Share their Findings
This activity relies on group work. Consider cultivating students’ group work skills by using the short
activity and assessment tools in Appendix A.

Ideally, each student would learn about 4-6 different products (hearing 20-30 different presentations
may kill any interest in the topics students had). One organizational idea is to have students who studied
different products get into groups of 4-6. The students teach one another about their findings. The
listeners take notes about the other products using a note-taking organizer. You may want to develop
the note-taking organizer as a class to help students to develop the skill about how to take notes. An
example of a note-taking organizer can be found in the Human Environment Activity 3 above (worksheet
#HE3b). You will have an opportunity to assess your students` learning about the products that their
peers studied in the So What? Activity in Part III below and/or through a quiz.

Part III: So What? Activity and Assessment Opportunity
Description
Students create a mind map to depict their understanding of the interrelated consequences of using
different products. Each line away from the central picture asks the question “so what?”. At the end of
each line is a new picture which tries to address the “so what?” question.

Materials
•
•
•

Chart paper (preferably already used on one side)
Crayons, pencil crayons, etc.
Old magazines, glue, scissors (not essential but very helpful)

Time Required
45-75 minutes

Instructions
1. Model the activity described below using an appropriate topic that your students will not be
using for their own assignment.
a. In the centre of a piece of chart paper, draw a square, circle, squiggly shape. Inside that
shape, draw a picture (or use pictures from a magazine) that represents something that
bugs you. NOTE: trying to use pictures rather than words can help students to try to
think about the issue in a more holistic way (eg. Lots of roads are being built in the area
in which I live).
b. Draw a line away from the picture. On top of the line, write the question, “so what?”.
c. Connect the line to a new shape.
d. Inside the shape, draw a picture of one of the consequences of the thing that bugs you
(eg more roads means more cars on the roads).
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e. Draw a line away from the picture of the cars. On top of the line, write the question, “so
what?”
f. Connect the line to a new shape. In the shape, draw a picture of the consequences of
the situation in the previous picture (eg. more cars means more air pollution).
g. Continue with this one line of thinking until you no longer have an answer to the
question so what (for example, my next picture would be of my grandfather dead
because older people and very young people are very vulnerable to air pollution.)
h. Start a new spoke from the central picture with a new line of thinking (eg. more roads
also bother me because they take habitat away from animals. So what?—fewer animals.
So what?--fewer animals for me to see. So what?—less happiness for me.
i. Etc.
TIPS:
•
•
•
•
•
•
•

Incorporate environmental, social (eg. justice, health, etc.), economic consequences
Incorporate consequences for humans and non-humans
Incorporate consequences for humans and other animals near and far, now and in the future
Try to use emotional reactions as well as logical ‘reasons’
Try to use pictures as well as words
Try to bring each branch of the diagram into as many different directions as possible
Ask ‘so what’ for as many steps as possible…keep going…!

1. Have the students create their own “So What?” maps using the central theme of ‘using products
has diverse consequences’. The mind map should incorporate the information that they learned
from all of the presentations from their peers (not just their own projects).
2. Have the students post their maps around the room and invite everyone to look at everyone
else’s.

HUMAN ENVIRONMENT INTERACTIONS and GLOBAL CONNECTIONS UNITS MODULE

87 | P a g e

Student Sheet HE5a: An In-depth Analysis of
a Product that YOU Use
1. Choose any product that you (yes you) commonly use. Some products that are fairly easy to find
information about are:
• Pop
• Plastic bags
• Food (eg. distance travelled, pesticides, etc.; particularly meat and coffee)
• Newspapers
• Clothing (particularly t-shirts and running shoes)
• Cars (eg. alternative transportation choices, etc.)
• Computers
• Water-using appliances (eg shower, toilet)
• Television

2. For this project, you can choose to:
a. Create a detailed mind map
b. Write a short essay
c. Create an electronic or paper visual display with detailed information (much more
elaborate than your grade eight poster projects!)
d. Your suggestion___________________ (to be approved by your teacher)

3. Whatever option you choose to create, your final project must thoroughly answer the following
questions:
a. What natural resources go into:
i. making the product you have chosen?
ii. using the product
iii. disposing of the product

b. Where did the components of the product come from?

c. Where did the finished product come from?

d. What are the positive and negative consequences of manufacturing, using and disposing
of the product with respect to:
i. The natural environment (near-by)
STUDENT SHEET HE5A: AN IN-DEPTH ANALYSIS OF A PRODUCT THAT YOU USE
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ii.
iii.
iv.
v.
vi.

The natural environment (far away)
The local economy
The global economy
People near-by (consider: health, justice, education, etc.)
People far away (consider: health, justice, education, etc.)

e. How much of this product do you consume in a year?

f.

How much of this product do you think is consumed in a year by:
i. everyone in the school?
ii. everyone in town?
iii. everyone in Canada?

g. Is it possible to continue to harvest all of the natural resources needed for this product:
i. in the short-term?
ii. in the long-term?

h. Do you care about the positive and negative consequences of harvesting the natural
resources for this project? Why or why not?

4. What else do you want to know about your product?

Some resources that you may wish to consult are listed below:

•

Otesha book: http://otesha.ca/files/the_otesha_book.pdf (Tip: the book is long; print/read
only the chapter that is relevant to your project).

•

Book: The Secret Life of Everyday Things by John Ryan and Alan Durning
http://www.sightline.org/publications/books/stuff

•

Howstuffismade.org

•

Consult the search tips on the sheet that you used to investigate natural resources

STUDENT SHEET HE5A: AN IN-DEPTH ANALYSIS OF A PRODUCT THAT YOU USE

2

©Learning for a Sustainable Future www.lsf-lst.ca

Human Environment/Global Connections Activity 6:
Making a Change Challenge
Description
Students choose a product and track, for 2-3 weeks, all of the opportunities that they have to use the
product. For each opportunity, students record whether they used the product the way they normally
do or whether they made a change to the way they used the product (eg. used less, used an alternative,
etc.). After the tracking period, students reflect on the experience. Finally, they challenge a peer to take
on the challenge that they just completed.

Time
•

45 minutes to introduce the project and investigate alternatives

•

2-3 weeks of personal time to try out the experiment

•

15-30 minutes to reflect on the experience at the end and to challenge a peer

Materials:
•

Optional: LCD projector, computer and internet access OR printed photos from
chrisjordan.com

•

Copies of Student sheet HE6a for each student

Curriculum Expectations:
Summative assessment opportunity for:
•

Explain how global economic and environmental factors affect individual choices

Instructions:
1. Optional: Use an LCD projector and internet access (or print some photos) to show students
some of the photos found at Chrisjordan.com
2. The challenge: ask students to choose a product (not a resource) that they use. It can be a
product that they studied, one that their peers taught them about, or a different one (to be
approved by you) For two or three weeks, students are to track every opportunity that they had
to use the product and to record any opportunity they had to use the resource differently in light
of the consequences they learned about (see Student Sheet HE6a below).
For each opportunity, students note whether they used the product the way they usually do or
whether they made a change in their practice (for example students may walk by the pop
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machine and choose to fill up a refillable water bottle instead of purchasing a pop; students may
go to the store and be offered a plastic bag for their purchases but choose to put the purchase in
a reusable bag [eg. knapsack] instead of a plastic bag, etc.).
3. Create a list of the products that the students are examining. For that list of products, as a class,
come up with a list of ways to use the product in a manner that is more environmentally and
socially responsible (eg. to use less of it, to use an alternative, etc.). You may wish to consider:
a. Can you use less of the product (eg. tap water instead of a pop, avoiding the urge to
have a pop, shorter showers, collecting and using paper that has already been used on
one side, flushing the toilet less frequently, etc.)?
b. Can you avoid the product (eg. tap water instead of bottled water, reusable bags instead
of plastic bags, etc.)
c. Can you purchase a used product instead of a new one (eg. Goodwill, Salvation Army,
Value village, clothing ‘swaps’ with friends’, etc.)?
d. Can you purchase products that have been made with certifiably good practices? For
example:
i. chocolate/coffee that is ‘fair trade’
ii. sweatshop-free clothing
iii. food that is organic/local
iv. paper that is made from old, recycled paper or that has been certified by the
Forest Stewardship Council (FSC)
e. Can you purchase the product from vendors which have good practices? For example:
i. Mountain Equipment Co-op www.mec.ca
ii. Ten Thousand Villages www.tenthousandvillages.com
4. Reflection questions following the product challenge:
a. How often did you change your usual way of using the product?
i. If you tried out a change at least once: how did it feel to try out the change?
ii. If you did not try out a change, why not?
b. Do you think you will change your practices beyond these two weeks? Why or why not?
c. How do you think your peers would do with the challenge that you chose? Explain.
d. How do you think someone wearing the conventional lens would view her/his use of
resources?
e. How do you think someone wearing the lens that you created would view her/his use of
resources?
f. Is it fair for people to continue to use the product the way it is currently being used by
many people?
g. Is it ``persistable``/sustainable to use the product the way it is currently being used by
many people?
h. Explain how global economic and environmental factors can affect individual choices.
i. Explain how global economic and environmental factors affect your choices.
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5. At the end of the experiment, students are to choose a partner and to swap challenges with the
partner. At the end of each week, ask students to check in with each other to see how they are
doing with their challenges.
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Student Sheet HE6a: Product Challenge
Tracking Sheet
The Great Canadian Product Challenge
Resource Chosen: ________________

Day 1

Describe the opportunity you had
to use the product.
Did you do things the way you
usually do or did you do
something differently? Explain.

Day 2

Describe the opportunity you had
to use the product.
Did you do things the way you
usually do or did you do
something differently? Explain.

Day 3

Describe the opportunity you had
to use the product.
Did you do things the way you
usually do or did you do
something differently? Explain.

Day 4

Describe the opportunity you had
to use the product.
Did you do things the way you
usually do or did you do
something differently? Explain.

Day 5

Describe the opportunity you had
to use the product.
Did you do things the way you
usually do or did you do
something differently? Explain.

Morning

Afternoon

Evening
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Human Environment Activity 7: Field Trip
Description
On the field trip in the Physical Unit Module, students looked for interconnections among the features
of their local place. The students considered: vegetation, animals, soil, landforms, water, etc. In this field
trip, to the same place or a new place with similar physical features, students are encouraged to look for
evidence of human influences on the land.

Time
•

½ day or full day

•

Materials

•

Clip boards

•

Permission forms

Instructions
Encourage students to look for evidence of human influences on the land. You may wish to revisit some
of the sensory tasks from the Physical Activity 1.

Human Environment Activity 8: Culminating Task
Description
In Physical Module Activity 2, students created a mind map to illustrate the interconnections among the
physical features in the place that they visited on their field trip. This time, students paste their mind
maps from the physical unit module onto an 11x17 piece of paper to create room to explore the human
interconnections with the physical features of the local place.

Time
45-60 minutes or as an independent assignment

Materials
•

11x17 paper

•

Optional: photographs from field trip and/or sketching materials

Assessment
You may wish to use this activity as a culminating task for the course or as review for an exam.
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Instructions

1. Students place the physical interconnections mind map (Activity 2 of Physical Module) onto a piece of
11x17 paper to add the human interconnections.
2. In pairs, ask students to consult their mind maps to generate a list of criteria to use to evaluate land
use policy in the region.
Notes:

•

You may wish to ask one student/pair of students to do her/his/their mind map on much
larger paper so that it can be used for a class discussion (ie. it will be big enough for everyone
to see from their desks.

•

A simplified example of a mind map (Figure 4) is provided below

•

An example of a rubric for assessing a mind map (Figure 3) is provided in the Physical
Module on page 56.

•

After students have completed their mind maps, collect them and save them for the course
culminating activity after .the global unit module.

HUMAN ENVIRONMENT INTERACTIONS and GLOBAL CONNECTIONS UNITS MODULE
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Sample Human Environment Mind Map (Simplified): Figure

HUMAN ENVIRONMENT INTERACTIONS and GLOBAL CONNECTIONS UNITS MODULE
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GLOBAL UNIT MODULE
Focusing Questions
1. How is everything interconnected?
2. Should you care about others? your place?
3. Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.)
‘continue-able’? ie. able to persist?
4. Are the ‘relationships’ fair?
5. Can you change the ‘relationships’?

Assessment Opportunities
Global Activity 1 provides a summative assessment opportunity for the following expectations:

Global Connections
•

Analyse connections between Canada and other countries

Understanding and Managing Change
•

Predict how current or anticipated changes in the geography of Canada will affect the country’s
future economic, social, and environmental well-being

•

Explain how global economic and environmental factors affect individual choices

GLOBAL UNIT MODULE
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Global Activity 1: Where does our Stuff Come From?
Description
As a class, students identify where the products that they studied in the Human Environment Module
Activity 6 came from. They reflect on the interconnections and the patterns.

Time
20-30 minutes

Materials:
•

world map

•

yarn

•

tape or pins

•

scrap pieces of paper

Instructions:
1. Revisit projects about products from Human Environment Module Activity 6.
2. Create a map that reflects where the components and finished products came from.
3. Discuss:
a. What patterns do you see?
b. Why do these patterns exist?
c. What does the map indicate regarding the relationships between people in this class
and other people in the world?
d. Do you care about the relationships between you and other people in the world? Why
or why not?
e. Are the relationships persistable/sustainable?

GLOBAL UNIT MODULE
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Global Activity 2: The Kiva Approach to Building Fair,
‘Persistable’ Relationships--Microloans
Description
Students learn about an alternative to aid and trade: the micro loan. After the lesson on microloans,
student have the choice to either a) select and contribute to a micro loan, or b) write a short, persuasive
response on why micro loans are ineffective and/or inappropriate.

Time
1 period

Materials
•

Internet access (for all students) and LCD projector

•

Dots for dotmocracy process http://en.wikipedia.org/wiki/Dotmocracy

•

Scrap paper for small group list of criteria

Instructions
Part I: Learn about Microcredit
Share some information about microcredit with your students. A definition is provided below as well as
a link to further information on the Kiva site.

“Microcredit is the extension of very small loans (microloans) to the unemployed, to
poor entrepreneurs and to others living in poverty. These individuals lack collateral,
steady employment and a verifiable credit history and therefore cannot meet even the
most minimal qualifications to gain access to traditional credit. Microcredit is a part of
microfinance, which is the provision of a wider range of financial services to the very
poor.
Microcredit is a financial innovation that is generally considered to have originated with
the Grameen Bank in Bangladesh.[1] In that country, it has successfully enabled
extremely impoverished people to engage in self-employment projects that allow them to
generate an income and, in many cases, begin to build wealth and exit poverty. Due to
the success of microcredit, many in the traditional banking industry have begun to realize
that these microcredit borrowers should more correctly be categorized as pre-bankable;
thus, microcredit is increasingly gaining credibility in the mainstream finance industry,
and many traditional large finance organizations are contemplating microcredit projects
as a source of future growth, even though almost everyone in larger development
organizations discounted the likelihood of success of microcredit when it was begun. The

GLOBAL UNIT MODULE
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United Nations declared 2005 the International Year of Microcredit.” Viewed February
6, 2009 at http://en.wikipedia.org/wiki/Microcredit
Bangladeshi economist Muhammad Yunus and the Grameen Bank he created won the
Nobel Peace Prize on Friday for leveraging small loans into major social change for
impoverished families.` Viewed February 6, 2009 at http://www.washingtonpost.com/wpdyn/content/article/2006/10/13/AR2006101300211.html
More information about microcredit can be found at http://www.kiva.org/about/microfinance/

Part II: Investigate Kiva and Consider Choosing Someone in Whom to Invest
1. Introduce the idea of Kiva. If possible, allow students to check out Kiva for themselves at
www.kiva.org and to follow the links to: `what we do` and `how Kiva works`.
2. Individually, create a list of criteria that your class would look for if you were to choose an
individual or group in whom/which to invest. Think about social, geographic, economic and
environmental components of your loan.
3. In small groups, ask students to come up with ONE list of criteria that the small group can agree
on.
4. As a class, decide upon and record the list of the most important criteria that your class would
like to use to choose a potential individual/group in whom/which to invest.
5. As a class (on the projector), visit Kiva.org and follow the link to ‘lend’ to see profiles of people
awaiting loans. You may also wish to visit the ‘journals’ page to read feedback from people who
have already received loans. By browsing the loans that are available to make, and using the
criteria selected by the class, make a short list of possible loan recipients.
6. Ask students to take some time to decide:
a. Would they like to make a small investment in one of the entrepreneurs (they can get
repaid at the end of the loan cycle or leave the money to be reinvested in someone
else)?
b. Would they like to abstain from the loan initiative and instead write a short persuasive
piece about why it is inappropriate and/or ineffective to invest in the entrepreneurs
through kiva?
7. Divide students into two groups based on their responses to question 6. Those students who
wish to invest in an entrepreneur should be given an opportunity to vote on the entrepreneur
that will be chosen. You may wish to use a dot-mocracy process. Dot-mocracy is a form of each
student having one vote. On the board, record the short list of selections. Each student is
encouraged to ‘vote’ (sticker, initial, etc) on one recipient.

GLOBAL UNIT MODULE
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Part III: Individual Reflection Questions
1. What do you think someone who is wearing the conventional lens would think about
microloans?
2. What do you think that someone who is wearing the lens that you created would think about
microloans?
3. In general, what do you think about microloans?

Global Mini-Activity 3: Revisit Peer Challenge
Have the students reconnect with their partner from the last unit to re-visit their experiment in the
human environment unit in which they challenged a peer to take on the challenge that they tried. Have
them discuss the outcomes and make predictions about the future.

GLOBAL UNIT MODULE
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COURSE CULMINATING ACTIVITY—
Revisit Interconnections and Five Focusing
Questions
Description
In Activity 2 in the Physical Module, students created a mind map that illustrated interconnections
among the physical features of a local place. In Activity 8 of the Human Environment Module, students
added the human interconnections. In this activity, we ask students to revisit the 5 focusing questions of
the course and add responses to these questions as they relate to the various points on their mind
maps.

Time
30-45 minutes

Materials
•

Chart paper for each student

•

Optional: Photographs/magazines for cutting up and/or sketching materials

•

Poster/overhead of 5 focusing questions in course

Assessment
You may wish to use this activity as a culminating task for the course or as review for an exam.

Instructions
Students put their mind map from Activity 8 in the Human-Environment Module onto a piece of chart
paper. Ask students to use the chart paper to explore the interconnections among their points on the
mind map and their personal answers to the five focusing questions from the course:
1. How is everything interconnected?
2. Should you care about others/your place?
3. Are the current ‘relationships’ (between humans, between humans and the ‘environment’, etc.)
‘continue-able’? ie. able to persist?
4. Are the ‘relationships’ fair?
5. Can you change the ‘relationships’?

GLOBAL UNIT MODULE
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APPENDIX A: LISTENING AND
FACILITATION SKILLS ACTIVITIES
Active Listening
1. What are some things that you can do to convey to the speaker that you
are listening?
(Examples: nod your head, repeat what you just heard, eye contact, ‘interested’
facial expression, encouraging noises [uh huh, right, etc.]).
2. What are some things that you can do to help you to understand and
remember what is being said?
(Examples: retell what has been said in your own words; make written notes; repeat important
information in your head; in your head, try to relate what has been said to your own experiences, etc.)

Example Assessment Checklist
Listening Cue

Self Assessment
(never, sometimes,
mostly)

Other Assessment
(peer, teacher)

1. Nodded my head
2. Repeated what I heard
3. Looked directly at the speaker
4. Had an ``interested` facial expression
5. Made encouraging comments/noises (uh
huh, right, etc.)
6. Retold what had been said in my own words
7. Made written notes
8. Repeated important information in my head
9. In my head, tried to relate what had been
said to my own experiences
10.
______________________
______________________
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Sharing Air Time
Materials
Bags of some type of token, for example: pennies, dried beans, etc. (approximately 5 per student)

Before the activity:
1. After students have worked in a group (on any given geography topic without any particular
direction about sharing air time), ask each student to privately address questions on the student
sheet below.
2. Provide each student with approximately 5 tokens. Tell students that each time they speak they
must spend a token. Rules:
a. Once all of your tokens are spent, you may not speak again until everyone’s tokens have
been spent, but you must listen actively to each of your peers.
b. You must spend all of your tokens.
3. After the token experiment, ask students to answer the appropriate questions on the student
sheet. In their journal, have students reflect on the similarities and differences between the free
form group work and the token experiment group work.
4. In order to work toward not needing the tokens, participants need strategies regarding how to
share the air time in a group situation. Teacher and students model the scenarios below.
a. A person is speaking more than her/his fair share. Other group members can help to
share the air time by saying things like:
Examples:
“Sarah, I really like what you’ve said, but I would like to hear what the others think...”
“Nasim, we’ve heard how you feel about this, what do you think Farah?”
“Christian (who is taking up a lot of air time), would you please listen to Ayesia’s idea”
a. A person is speaking less than her/his fair share. Other group members can help to share
the air time by saying things like:

“Kiyoka, we haven’t heard from you; would you please share what you think?”
“Jacob, would you please elaborate on Tomer’s idea?”

(make cue cards with these phrases on them)
APPENDIX A: LISTENING AND FACILITATION SKILLS ACTIVITIES
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Initial Self Assessment of Personal Air Time
(student sheet)

1. Of all of the talking that was done, sketch a pie graph to illustrate how much each person in the
group talked. For example:

2. Do you think that you spoke:

•

a lot more than your share

•

a little more than your share

•

an appropriate amount

•

a little less than your share

•

a lot less than your share

3. Did the amount that you spoke (circle the most honest response):
a.
b.
c.
d.

Enhance your understanding of the topic?
Help you to feel welcome/included in the group?
Help you to get to know the other people in the group?
Help you to learn new ideas/perspectives?

q not a lot q a little q quite a bit
q not a lot q a little q quite a bit
q not a lot q a little q quite a bit
q not a lot q a little q quite a bit

4. If someone in your group spoke more than her/his share, what could you have done to try to have
the air time in the group shared more equally?

5. If someone in your group spoke less than her/his share, what could you have done to try to have
the air time in the group shared more equally?
APPENDIX A: LISTENING AND FACILITATION SKILLS ACTIVITIES
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After the Token Experiment
1. Do you think that you spoke:

•

a lot more than your share

•

a little more than your share

•

an appropriate amount

•

a little less than your share

•

a lot less than your share

2. Did the amount that you spoke (circle the most honest response):
a. Enhance your understanding of the topic?
q not a lot q a little q quite a bit
b. Help you to feel welcome/included in the group?
q not a lot q a little q quite a bit
c. Help you to get to know the other people in the group? q not a lot q a little q quite a bit
d. Help you to learn new ideas/perspectives?
q not a lot q a little q quite a bit
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Sharing Responsibility for Learning in Groups
(Assessment Sheet to be used throughout the
Course)
1. Of all of the talking that was done, sketch a pie graph to illustrate how
much each person in the group talked. For example:
2. Do you think that you spoke (circle the answer that is most true):

•

a lot more than your share

•

a little more than your share

•

an appropriate amount

•

a little less than your share

•

a lot less than your share

3. Did the amount that you spoke (circle the most honest response):
a.
b.
c.
d.

Enhance your understanding of the topic?
Help you to feel welcome/included in the group?
Help you to get to know the other people in the group?
Help you to learn new ideas/perspectives?

q not a lot
q not a lot
q not a lot
q not a lot

q a little
q a little
q a little
q a little

q quite a bit
q quite a bit
q quite a bit
q quite a bit

4. I used a phrase to encourage someone to listen more actively (circle the most honest response).
q never q not a lot q a little q quite a bit
EXPLAIN:

5. I used a phrase to encourage someone to speak less (circle the most honest response).
q never q not a lot q a little q quite a bit
EXPLAIN:

6. I used a phrase to encourage someone to speak more (circle the most honest response.
q never q not a lot q a little q quite a bit
EXPLAIN:
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